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RESEARCH ABSTRACT  
The concept of parental involvement has been viewed as an ideal style of leadership and 
management for school development purposes. In South Africa’s case, it is an educational policy 
which is expected to reign in all school management bodies. Many theorists envisaged parental 
involvement as enhancing active involvement of parents and it has been advocated by many 
scholars who believe it is the best leadership style in implementing democratic values to 
education, particularly South African rural education, which is still in a transitional stage. The 
primary purpose of this research was to investigate the extent to which parents contribute 
towards education of their children. 
This study involved transformative case study as a research design at one rural school in 
Waterberg district in South Africa. This research employed three data collection techniques, 
namely semi-structured interviews, focus groups and document analysis. When formal education 
was introduced in South Africa schools it was regarded as exceptional environment for teachers, 
school administrators and learners. To a large extent, parents and the communities regarded 
themselves as something outside of the education system. The main findings of this study 
revealed that there is a lack of joint understanding and shared vision between educators and 
parents in the School Governing Body. This problem underpins other more symptomatic 
problems, such as lack of accountability in the matter of school finances, differences in 
understanding the roles of School Board members and lack of parents’ motivation from the 
school management. It highlighted some of the challenges that hinder the effective involvement 
of parents in rural school governance, such as poor educational background among parents. The 
study has also revealed challenges and consequences of non-parental involvement in school 
governance.   
The conclusion that could be drawn from the study is that in schools where parent-community 
involvement is highly visible, teacher effectiveness is apparent and this contributed significantly 
to the improvement of learner performance while in schools where parent-community 
involvement is non-existent or minimal, the result is the opposite. 
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CHAPTER ONE:  FRAME OF THE STUDY 
 
 
1.1  INTRODUCTION 
 
The concept of school governing bodies (SGBs) has been viewed as an ideal style of 
leadership ingovernance practices in public schools in South Africa.School governing bodies 
were established in 1996 through the South African Schools Act (No. 84 of 1996). Section 
23, of the Schools Act states that; governing bodies of ordinary public schools must comprise 
the elected members, the principal and co-opted members. Elected members shall consist of 
parents, educators, members of staff who are not educators, and learners who are doing Grade 
8 or higher. 
 
In South African public school governance context, educational policies are expected to reign 
in all school governing bodies’ practices. Many theorists envisage parental involvement as 
enhancing active involvement of relevant stakeholders and it has been advocated by many 
scholars who believe it is the best leadership style implementing democratic values to 
education, particularly South African education, which is still in a transitional state. As a 
transformative orientated study, this research had an interest in empowering parents, 
principals and all other stakeholders in education towards taking responsibilities towards the 
value of involving parents in the effective management of public schools and education of 
school going children. Likewise, Section 18 (2) of the Education Act of 2001 in Namibia 
states that school parents must constitute the majority of members of a School Board. Only a 
parent who is not employed at the school may be the chairperson of the governing body 
(South Africa, 1996, section 29(2); Namibia, 2001, section 19 (4)). This shows that the Acts 
want to empower and encourage parents outside the school premises to be fully involved in 
the education of their children. 
 
The Namibian Education and Training Act of 1979 gave School Management Councils 
(SMCs) the power to govern traditional black schools at the micro level. Hence, the power of 
parents was widened giving them a say in matters such as appointments, promotions and 
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dismissals of staff (Ndlazi, 1999: 31). Though the government had passed the Act, some 
parents seemed reluctant to be members of School Management Councils (SMCs) because 
SMCs were not fully representative of the stakeholders in education. They were seen as 
puppets of the state since teachers and learners were not involved in the election, which 
means that the whole process was undemocratic and not transparent. Van Wyk (2004: 49) 
highlighted, “Parents have been placed in a powerful position with authority to influence 
fundamental issues, such as school budget, language policy, discipline, and appointment and 
promotion of teaching and administration staff.” The Education (White Paper 5): (DoE 2001), 
the National ECD Pilot Project Draft (DoE 1998b), Assessment Policy in General Education 
and Training (GET) and ABET (DoE 1998(a), and the Language in Education Policy (DoE 
1997: 7). All these policy documents explicitly or implicitly acknowledge that parents play an 
important role in the education of children and that partnership should be forged between the 
home and the school. 
 
The South African Schools Act (No. 84 of 1996) gives governing bodies great responsibilities 
with regard to school governance. Significantly duties are given to school governing bodies 
as a whole, not the members as individuals.  According to Section 20 (1) (b) (c) of the South 
African Schools Act no 84 of 1996, school governing bodies must formulate, adopt, and 
submit copies of their constitutions to the Department of Education. They must adhere to the 
provisions of their constitutions. School governing bodies must also develop vision and 
mission statements. In addition, they must support principals and the staff in performing their 
professional duties. 
 
1.2. PROBLEM STATEMENT 
 
The participation of parents in the running of schools can be described as ceremonial … most 
parents do not feel able to fully engage with teachers over the education of their children, nor 
do they have the resources to participate in the SGB or to hold it accountable. Hence the 
involvement of parents seems to be largely limited to control over school furniture and 
repairs and assisting with feeding schemes (HSRC 2005: 21)  
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The non-parental involvement in the education of their children in some of the South African 
schools in recent years requires an investigation into how parents can be encouraged or 
mobilised to take part in the education of their rural children. Without empowerment parents 
will find it difficult to contribute fruitfully to the welfare of schools. Molepo (2000: 73), 
suggests that the parties involved that is parents, educators and learners should be 
empoweredto work as a three legged pot. If one of the legs breaks the pot will not be able to 
function properly. 
 
1.3.  AIMS OF THE STUDY 
 
The aim of the study were  
• To find out the extent to which the parent component of school governing bodies 
contributes towards the encouragement of other parents into taking part in the education 
of their children.  
• What factors affect the participation of the parents in the school?  
• To find out the level of awareness of the members of the parent component of the 
school governing bodies about what is expected of them in terms of the South African 
Schools Act.  
• To explore the consequences of non-involvement 
 
 
1.4.  RESEARCH QUESTION  
 
The study used the following key research question: 
How do parent component in the SGB encourage other parents to participate in the 
education of their children? 
The following sub-questions were investigated: 
(a) How do parents participate in the education of their children? 
(b) What role does SGBs play in encouraging parents to partake in school activities?  
(c) What strategies are being used to encourage parental involvement? 
(d) What are the consequences of non-involvement of parents? 
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1.5 THEORETICAL PERSPECTIVES 
 
The approach for this study falls within the transformative (paradigm?). Kincheloe & 
Mclaren (2000: 279) highlighted that a critical paradigm is concerned in particular with the 
issues of power and justice and the way that the economy, matters of race, class and gender, 
ideologies, discourses, education, religion and other social institutions and cultural dynamics 
interact to construct social systems. Mungunda (2003: 30) refers paradigm as a frame of 
reference or mental map through which we see the world. Transformative paradigm comes 
from the point of critical theorists and participatory researchers who realised the 
imperfections of the constructivist paradigm. Mertens (2005: 9) says that transformative 
paradigm focuses on multiple realities shaped by social, political, cultural, economic, ethnic, 
gender, and disability values. 
 
In this paradigm there is interactive link between researcher and participants; knowledge is 
socially and historically situated .The main aim of the study is to contribute towards changing 
parents, principals and all other stakeholders in education towards assumptions about the 
value of involving parents in the effective management of schools. Paradigms, according to 
Terre Blanche and Durrheim (1999: 6), are all-encompassing systems of interrelated practice 
and thinking that define for researchers the nature of their enquiry along three dimensions: 
ontology, epistemology and methodology. Ontology specifies the nature of reality that is to 
be studied, and what can be known about it. Epistemology specifies the nature of the 
relationship between the researcher (knower) and what can be known. Methodology specifies 
how the researcher may go about practically studying whatever he or she believes can be 
known. The choice of paradigms is guided by what the research seeks to achieve. According 
to Bhengu (2005: 61) positivists and empiricists aim to predict, control and explain, while 
interpretive/constructivists aim to understand and reconstruct. Of all the research paradigms, 
the transformative seems to offer more than the others, particularly in this study. 
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1.6 RATIONALE 
 
In this study an observation was made, it has been discovered that some parents are there but 
not present for their children’s needs at school. 
 
 Absence of parents during meetings arranged by schools and dysfunctional schools has 
inspired this study to investigate non parental involvement school governance and its effect 
on provision of effective and functional schools. The research offers suggestions for research 
that may deepen understanding of parents’ motivators for non-involvement and schools and 
family practices that may strengthen the incidence and effectiveness of parental involvement 
across varied communities. The study sought to find out why some parents are not actively 
involved in the management of schools when they know the value of education. The research 
was motivated by the fact that most parents wish the best for their children and this 
encouraged the study to investigate why they are not involved in school governance.   
 
These observations have inspired the study to investigate the impact of non-parental 
involvement. Non parental involvement is used across different fields. For example, in the 
medical sciences the term is simply understood as the act of parents not being involved in 
their children’s care (Eckle and MacLean, 2001). In the context of education, the shift is 
evident from client-oriented type to a more interactive partnership between various 
stakeholders within the education sector. Though other education stakeholders such as school 
education officials can play a role in determining the child’s education, the immediate 
stakeholders like teachers, the principal, parents or legal guardians of the child are more 
important as they are directly involved with the individual child. Smit, Moerel and Sleegers 
(1999) assert that non-parental involvement in the education context is when parents are not 
actively participating in their children’s education. This denotes a situation whereby parents 
are not working closely with school partners in their children’s education and are rather 
passive clients who only have contact with the school when they come to pay school fees or 
called by a teacher regarding progress of their children. 
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From the above facts one can deduce that school governing bodies have been given a 
powerful and important role in effecting school effectiveness. Parents as the majority in 
School Governing Bodies have also been given a major role in the governance of public 
schools. If a school is properly governed, such a school will be effective. A school is viewed 
as effective when there is congruence between its objectives and its achievements (Moshana 
2004: 5). The performance of the school in achieving its objectives can be used as a 
measuring tool of whether school is effective or not.  
 
1.7  RESEARCH METHOLOGICAL UNDERPINNINGS 
 
Qualitative research approaches and case study research were used in this study. Qualitative 
research aims at providing insight which is not possible to elucidate with purely quantitative 
methods. It can be described as “a means for exploring and understanding the meaning 
individuals or groups ascribe to a social or human problem. The process of research involves 
emerging questions and procedures, data typically collected in the participant’s setting.”  
Gorman, Hammersley and Foster (2000: 3) define the case study as referring to research that 
investigates a few cases, often just one, in considerable depth. The value of a case study lies in 
the potential richness of the data, and the extent to which the researcher can convey a sense of 
how the case functions. Among the advantages of case study is the notion that case studies 
present research or evaluation data in a more publicly accessible form than other kinds of 
research (Bassey, 1999: 23). This is a significant advantage considering my purpose of 
stimulating interest among education managers and policy makers. 
 
Bogdan & Biklen (2003:261) describe qualitative research as “an approach to social science 
research that emphasises collecting descriptive data in natural settings, using inductive 
thinking, and emphasizing understanding the subjects’ point of view”. Leedy (1997:105) 
defines qualitative researchers as researchers who begin by asking more general questions 
and collecting an extensive amount of verbal data from a small number of participants, and 
presenting their findings with words/descriptions that are intended to accurately reflect the 
situation under study. Leedy defines this study as “a study that may then conclude with 
tentative answers or hypotheses about what were observed. These tentative hypotheses may 
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then form the basis of future quantitative studies designed to test the proposed hypotheses”. 
Qualitative researchers enter the setting/context of the respondents/participants with open 
minds (Leedy 1997: 106), prepared to immerse themselves in the complexity of the situation.  
Qualitative researchers place much importance on data being gathered in natural or real life 
settings as the ‘action’ happens – for instance, in playgrounds, classrooms, at a work area and 
in the communities. Lankshear & Knobel (2004: 69) describe qualitative researchers as 
researchers who aim to collect data that is contextualized. They explain that such data take 
into account the kind of school and community in which the research study takes place, the 
socio-economic status of the community in which the school is located, and the history of the 
community. Taylor and Bogdan (1998:7) describe qualitative research as research that 
produces descriptive data about people, where even people’s own words are used. McMillan 
and Schumacher (1993:373) explain that in qualitative research words are used to describe 
and interpret findings rather than numbers. Gerson and Horowitz (2002: 199) describe 
qualitative research as a direct encounter with the participants to investigate how people 
construct, interpret and give meaning to their experiences.  
 
The research comprised of qualitative components, to make sure that the findings are based 
on the views of the respondents. A qualitative inquiry was used to explore in detail parents’ 
experiences of their opportunities for involvement in the school, and the impact of these 
experiences on their own point of view or reasoning. This aim is congruent with qualitative 
research which is concerned with understanding the social phenomenon from the 
participants’ perspective (Schumacher & McMillan, 1993: 373). In using qualitative research 
the researcher wanted to gain a deeper understanding of events, people and processes and 
therefore falls within the transformative tradition. Qualitative research is seen as rich in 
detail, and also focuses on the feelings and thoughts of respondents and provides in-depth 
data. Schumacher & McMillan, (1993: 373) state that the outcome of the research depends on 
the participants’ participation and the meaning they attach to events and processes. According 
to Taylor & Bogdan (1998:3) the term research methodology refers to the philosophical basis 
on which the study has been built. The researcher acknowledged that there is an underlying 
philosophical basis. Creswell (2003: 6) suggests that the assumptions researchers have 
determine how and what they will learn about their investigation. The approach for this 
investigation falls within critical or transformative paradigm. The purpose of the critical or 
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transformative paradigm is to bring about more, just egalitarian society in which individual 
and collective freedoms are practised, and to eradicate the exercise and effects of eliminate 
power.  
 
1.8  RESEARCH DESIGN AND METHODOLOGY 
 
This was a transformative case study design. Gorman, Hammersley and Foster (2000: 3) 
define the case study as referring to research that investigates a few cases, often just one, in 
considerable depth. The value of a case study lies in the potential richness of the data, and the 
extent to which the researcher can convey a sense of how the case functions. Among the 
advantages of case study is the notion that case studies present research or evaluation data in 
a more publicly accessible form than other kinds of research (Bassey, 1999: 23). This is a 
significant advantage considering my purpose of stimulating interest among education 
managers and policy makers Mouton (2001: 55) defines the research design as a plan or a 
blueprint of how the researcher intends conducting his/her research. Lankshear & Knobel 
(2004: 27) say that the research design is something that can be thought of as an appropriate 
procedure or guideline for doing something under certain conditions. They also emphasize 
the fact that the success of a research study depends crucially on its being well designed, 
which means that the researcher has to be alert to the importance of design from the outset. 
Researchers cannot launch an investigation without first having thought about what sort of 
concepts, theories, methods, instruments and the like might best fit the question asked, and 
how these can be arranged in a systematic way. The study applied a qualitative research 
design and in order to address the explorative objective of this study, data was collected 
through formal structured interviews, diary method, student exercise books and focus groups. 
 
The study implemented case study research in the form of school-wide research focusing on 
the concern about the lack of parental involvement in school governance, and looking for a 
way to reach more parents to involve them in meaningful ways This process creates new 
patterns of collegiality, communication, and sharing. Contributions to the body of knowledge 
about effective parental involvement in school governance may also result. Development of 
priorities for school-wide planning and assessment efforts arise from inquiry with potential to 
motivate change for improvement’s sake. Teams of staff from the school work together to 
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narrow the question, gather and analyse the data, and decide on a plan of action. Team work 
and individual contributions to the whole are very important, and it maybe that problem 
points arise as the team strives to develop a process and make commitments to each other. 
When these obstacles are overcome, there will be a sense of ownership and accomplishment 
in the results that come from this school-wide effort.  
 
In a climate that is at best stressful, case study research allows the researcher to focus energy 
in a positive way since they are many of the issues in education today are out of our hands. 
As education continues through the reform process, parents must have a say in how they 
change their own practices.  Case study research is a process that will help to put some of my 
assumptions to the test. It changes the conversations that take place in a school. This has an 
incredible effect on the school climate for staff and the parents. 
 
1.9.  LITERATURE REVIEW 
 
Glatter (2002: 228-229) states that there are four models of governance in education. In his 
analysis he states that these models are: the competitive market model, the school 
empowerment model, the local empowerment model, and the quality control model. In real 
life scenarios, governance in schools is not done with only one model. These models 
complement one another and some things are taken from one model and used with what has 
been taken from another model. In the competitive model each school is treated as an 
autonomous small business. Schools compete against one another for pupils and for funds.  
The school empowerment model intends at empowering school-level stakeholders. The 
quality control model occurs when the Department of Education lays down strict rules .local 
empowerment model as explained by Glatter (2002: 230) is viewed as an educational system 
where schools in an area are viewed as not being independent, but as depending on one 
another. Epstein’s (2001: 408-410) model of home-school community involvement is widely 
used in the USA and beyond and it includes the following six types: parenting, 
communication, volunteering, learning at home, decision making and collaborating with the 
community. Davidoff & Lazarus (2002: 175) also emphasised that “Empowerment is 
fundamentally related to participation, and it is important simply because it is a basic human 
   
 
10 
 
need to feel a sense of control over your life”. Empowerment leads to human satisfaction, 
enhances a sense of confidence and belonging among individuals in the work place and this is 
the aim of participative management. The study of Msila (2004: 305) highlighted the need for 
parents’ empowerment: “parents from impoverished backgrounds also need to be empowered 
if they are to make a meaningful contribution to the education of the learners”. Bush (2003b: 
65) also stressed the fact that “empowerment of school level governing bodies is one of the 
manifestations of many education systems”. All the above quotes emphasise the essence of 
empowerment, which I believe is one of the recipes for enhancing involvement. For example, 
a parent might be a professional doctor, lawyer, senior manager in the public service. His / 
her contribution will be of great value to the school if he/she is a member of the school 
governing body. In most cases it is easier to find such people in urban communities than in 
rural areas. 
 
In this study, non-parental participation implied that parents are not involved, do not 
participate, and not attending their school meetings, sport activities, leisure activities and 
social activities. In this context the term non parental participation is used synonymously with 
non-parental involvement. In broader terms, non-parental involvement implies that parents 
not fulfilling the mandate of being responsible for their children and not participating in 
school activities of their children in my opinion, empowerment raises people’s confidence 
and assertiveness; Loock cited in Niitembu (2005: 9) also stressed: “the aim of empowerment 
is excellence”. He (ibid.) added “An empowered individual is neither the unwilling victim of 
externally driven changes, nor the innovator who reacts unthinkingly to every whim. He or 
she responds to the challenge by recreating his or her own vision and by releasing the energy 
and confidence to put his or her ideas into practice”. Empowerment is one of the strategies 
that the school management can adopt to enhance parents’ participation either in school 
governance or other school activities. In this regard, Moloi (2002: 70), writing in a South 
African context, strongly emphasised that “To survive in a highly competitive environment, 
knowledgeable and empowered school teams are crucial to success”. 
 
The research offered suggestions for school and teacher practices involving parents in the 
effective governance of schools. The first focus on strategies to enhance school capacities for 
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inviting parental involvement, these includes steps schools may take to increase school 
invitations , teacher invitations and responsiveness family context issues .The second , 
includes strategies schools may take to enhance parents’ capacities to be effectively involved.  
 
In some situations proper governance of the school does not happen because of little or no 
contribution from the parent component. This emanates from some factors that affect the 
participation of parents. As the majority, parents in the school governing body must be 
effective and influential. This refers to the fact that parents are not supposed to sit back and 
let other members, like educators or the principal to dictate terms.  
 
This research   investigated the efficacy of the role played by parents’ representatives in 
school governance. In this regard the efficacy is assessed in relation to the relevant provisions 
of the South African Schools Act (No 84 of 1996). This research made recommendations that 
will change, improve and empower parents to manage schools effectively in their 
communities. The researcher learnt from the parent component things that hinder their 
participation or contribution in governing their schools. The main problem that led the 
researcher to undertake this study is the absence of, or the small role, that is played by parents 
in school governing bodies to produce effective and functional schools. Parents, as the 
majority component, are supposed to play an important role like the other components of 
school governing bodies. 
 
1.9.1  Research site 
 
The research was carried out in Limpopo in Mogalakwena rural community: REBONE, 
Waterberg district. . The area is a rural developing area that favours the study as it consists of 
communities with different backgrounds. The research was carried out in one secondary 
school located in the rural area of Waterberg district at Mogalakwena rural community. 
Formal requests were made to the principal of the schools to allow their school and learners 
to participate in the study. 
 
 
 
   
 
12 
 
 
1.9.2 Population 
 
The target population in the study were parents in the Baltimore circuit, Mogalakwena rural 
community, Limpopo. From this population, a sample of five learners from Mogalakwena 
rural community were selected and these included learners in the school representative 
councils, principal and SGB Chairperson. Five teachers and three (SMT) (school 
management teams) members from Mogalakwena rural area in Waterberg district were 
included in the study. In addition to five teachers from the same district, five parents or 
guardians participated. The principal and parents in the School governing bodies of the 
mentioned school were automatically involved since the study was focusing on one school. 
 
1.9.3  Sampling 
 
Sampling refers to the selection of site and population of the study. Vockel cited in Stofile 
(2005: 36) defined the population as that larger community from which the sample is to be 
drawn. The sample for my study will consists of all members of the School Board drawn 
from one rural combined school in Mogalakwena, Baltimore circuit in South Africa. I chose 
this school this school because it represented rural schools in South Africa where the impact 
of parental involvement in school governance matters has been little felt .Participants will be 
purposefully selected and used. Gay and Airasian (2000: 209) point out that the qualitative 
researcher relies on purposive selection of their participants. These participants were selected 
to provide rich data concerning the research topic. According to Johnson & Christensen 
(2004: 45) a qualitative researcher uses purposeful or judgment sampling, since sampling 
always aims at locating information-rich individuals, those who are knowledgeable and 
informative about the phenomenon under investigation. “Researchers working within the 
transformative paradigm typically select their samples with a goal of identifying information-
rich cases that will allow them to study a case in-depth”. Furthermore, Merriam (2001: 61) 
stated that “Information-rich cases are those from which one can learn a great deal about 
issues of central importance to the purpose of the research”. A certain degree of homogeneity 
will be maintained in the sampling by including only parents who are either parents of 
learners at one of the two high schools involved, or current members of governing bodies of 
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the two schools. In order to get an academically balanced sample, parents who are illiterate 
and those who are literate will be included .Both females and males will form part of the 
sampling. 
 
For the purpose of interviews I used  purposive sampling , According to Huysamen (1994: 44), 
purposive sampling is the most important type of non-probability sampling. Judgement or 
purposive sampling gives a researcher a chance of selecting cases with a specific purpose. The 
benefits of using purposeful samplings according to Neuman (2000:198) are that:  
  The researcher uses it to select cases that are especially informative  
  A researcher can use it to select members who are difficult to reach, i.e. a specialized 
population  
  A researcher can identify certain types of cases for in-depth investigation.  
 
In the other school I interviewed learners and educators who are themselves involved in the 
school activities like sports and fundraising committees. I approached learners in the 
students’ representative councils (SRC), because of their position in the running of the 
school, and in the governing body of the school. Also the two members of the educators in 
the governing body of the school formed part of my sampling size because of the knowledge 
that they possess about the parental involvement at school from the Governing Body’s side. 
 
1.9.4  Data collection methods 
 
The main data collection methods in this research involved; semi-structured interviews, focus 
groups, diary and exercise books Since my goal was to find empowerment, good practice that 
will mobilise parents by letting them get involved in the education of their children in rural 
areas, I realised that the use of different data collection techniques would be the best option 
for me to get the full data.  As stated by Schrunick, et al, (1998: 319) semi-structured 
interviews form part of an in depth face-to-face interview. I conducted the semi-structured 
interviews after looking deeply at the themes and topics that will emerge from the focus 
group interviews.  I used the semi-structured interviews strategically knowing that they can 
last for a longer period and can become intense and involved, depending on the topic (De Vos 
et al., 2005: 297). I endeavoured to make them feel at ease and comfortable by allowing them 
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to pose questions to one another and dwell on their experiences of the non-involvement or 
involvement of parents in the education of their children. 
 
Krueger, cited by Struwig and Stead (2001: 99) explains a focus group as “a carefully 
planned discussion designed to obtain perceptions on a defined area of interest in a 
permissive, non-threatening environment”. Johnson & Christensen (2004: 185) explain a 
focus group as “a type of group interview in which a moderator/researcher (person leading 
the focus group discussion) leads a discussion with a small group of individuals, in the case 
of this study the educators, learners and parents. This is done to examine, in detail, how the 
group members think and feel about a topic. It is called the “focus” group because the 
researcher keeps the individuals in the group focused on the topic being discussed”. 
 
1.9.5  Data analysis and interpretation methods 
 
Data analysis consists of making a detailed description of the case and its context. I first 
started with the transcription of interview data since the interviews will provide me with a 
large amount of data. I listened to tape-recorded data several times. Where the interviews will 
be in the local language (Sotho) I translated them into English. Data was prepared for coding. 
Maxwell (2005: 96) refers to the goal of coding as “…to fracture the data and rearrange them 
into categories that facilitate comparison between things in the same category and that aid in 
the development of theoretical concepts”. After coding the data, I broke down the data into 
units of broad themes that emerged from the questions asked and the participants’ response 
and under each broad theme I presented a number of sub-themes. Taking field notes, 
descriptions and my comments as an observer formed the basis of the analysis of observation 
data. The data from the diaries and exercise books wasalso included wherever they were 
relevant to the themes identified. Document data was presented by interpreting and analysing 
it in a descriptive form. The data from the document analysis was presented under relevant 
themes. 
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1.10  ETHICAL CONSINDERATIONS 
 
Ethical issues are of significant importance in every research; therefore it was my role as a 
researcher to take into account the effects of research on participants. Bassey (2002: 110) 
claimed that “the closer one comes to the people being studied the more important it is to 
ensure that they are willing to be studied and that what they say or do is reported in such a 
way that it is not prejudicial to their best interest”. Before the commencement of the 
interview, I gave a brief description of all ethical concerns to the participants, clarifying the 
purpose of the research and explaining the research protocol which states clearly the 
participants’ rights to voluntary involvement in and withdrawal from the research at any time. 
I did this in the language the participant understands. I was personally well known by all 
research participants, due to the fact that I worked in the area. This degree of familiarity 
between the participants and myself was a challenge and very dangerous as it could 
jeopardise my research. It would be dangerous in the sense that one can only tell what they 
thought I knew, and since they were all my elders they could decide not to disclose important 
and sensitive information to a young man like me. To avoid all those problems I always made 
a clear introduction of myself, explained the purpose of my study, and clarified the state of 
confidentiality and participants’ rights before the commencement of the interviews. 
 
1.10.1  Confidentiality and anonymity 
 
De Vos et al, (2005: 61) define privacy as something that is not intended for others to observe 
or to analyse, and that it is the right of an individual to decide the time to reveal his/her 
attitudes, beliefs, and behaviour to the public. All educators, parents and learners were 
assured that the information obtained would be treated confidentially and only would be used 
for the purposes of the study. I also assured them that no names would be included in the 
study. Participants’ confidentiality and anonymity were guaranteed. I changed all participant 
names into pseudonyms during data presentation for safety and confidentiality reasons. 
Data was stored securely and shown to participants for member checking and clarification 
purposes only. 
 
 
   
 
16 
 
1.10.2  Informed consent 
 
According to Babbie (2001: 470) informed consent is called “voluntary participation”. 
Neuman (2000: 124) confirms what is said by Babbie by adding that no one should be forced 
to participate in a research project, people must take part voluntarily. The participants were 
made aware of the fact that they would be participating voluntarily and could withdraw at any 
time if they so wished. 
 
1.11 DEFINITION OF TERMS 
 
It is important for a researcher to define the terms used in the study. People have different 
knowledge and understandings of the meaning of the words, so as a researcher you have to 
define the context in which these terms have been used to make it easy for the readers to 
understand the researcher’s line of argument and his/her findings. McKernan (1997: 62) 
confirms that the concept definition is done for the purpose of uncovering meaning and 
bearing in mind the knowledge of defining attributes. 
 
Action research- is deliberate, solution-oriented investigation that is group or personally 
owned and conducted. It is characterized by spiralling cycles of problem identification, 
systematic data collection, reflection, analysis, data-driven action taken, and, finally, problem 
redefinition. The linking of the terms “action” and “research” highlights the essential features 
of this method: trying out ideas in practice as a means of increasing knowledge about or 
improving curriculum, teaching, and learning (Kemmis & McTaggart, 1988). _ 
 
School Governing Body - a governing body is a statutory body of people who are elected to 
govern a school. In accordance with section 16 of the South African Schools Act of 1996. 
The SGB consists of teachers, principal, parents of learners who are not employed at the 
school and learners in the case of secondary schools. 
. 
Teenager - A teenager according to The Concise Oxford Dictionary (1991: 1253) is a child 
between the ages of 13 to 19 years. 
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Illiteracy - not being educated or unable to read and write. 
 
Parental involvement- Being involved in the school’s activities and school’s functions; 
practically helping educators at school.  
 
1.12 ACRONYMS 
 
ANC   African National Congress 
DoE    Department of Education 
HER   Education Human Resources 
EPU   Education Policy Unit 
FET    Further Education and Training 
HOD    Head of Department 
SGB    School Governing Body 
SMT    School Management Team 
PI   Parental Involvement 
RCL    Representative Council of Learners 
WSD    Whole School Development 
 
1.13  CHAPTER DIVISIONS 
 
Chapter 1  
 Introduces the reader to the phenomenon of parents’ involvement, starting with my personal 
interests that attracted me first, followed by the research context and the methodological 
approach in which the research is oriented. This chapter highlights the research goal and 
some of the concepts used in the study. 
Chapter 2  
Gives the overview of literature specifically relevant to my study and I refer to the historical 
background of parents’ involvement, review the policy underpinning the phenomenon and 
discuss most influential research and their findings. 
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Chapter 3  
Describes the methodology adopted in this study. Here I give a description of the research 
paradigm I am working in, the method and the techniques employed in data collection. I also 
highlight the data analysis method like coding and the ethical considerations of the research 
participants and the site.  
 
Chapter 4  
Discusses the presentation of the data collected. Here the data are presented as drawn from all 
techniques and discussions on the research findings through the lens of the literature. 
 
Chapter 5 
Contains the summary of the findings, recommendations, suggestions for further research and 
the limitations 
 
1.14. CONCLUSION 
 
The law relating to, and having an impact on, parental involvement has increased in quantity 
and complexity in the last couple of decades. It is therefore overwhelming to find out that 
parents are still taking a back seat as far as parental involvement is concerned in schools. 
Parents and educators have to work together towards one common goal, to assist learners in 
their journey through adulthood. The focus of the research was to explore the role of the 
school management team in promoting parental involvement in the education of their 
children; how the school’s climate can be changed and be made accessible to parents. Parents 
and educators have to collaborate in building their educational objectives. The research 
attempted to determine all the possible causes and consequences of the non-involvement of 
parents in the education of their children. The researcher also believed that if the problem of 
non-involvement of parents can be solved, the learner’s academic achievements can improve 
drastically. The findings from related literature indicate that parental involvement remains a 
crucial point in all the efforts to enhance school. The next chapter focused on previous 
literature on various states on parental involvement.  
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1.15  PROJECTION FOR NEXT CHAPTER 
 
The next chapter provides the relevant literature review for the study. In this chapter the 
relevant literature and the nature of the other researchers for the same topic have been 
explored. Theories and processes, which are related to parental involvement in the education 
of their children, are also reviewed. Assumptions about the non-involvement of the 
stakeholders have been explained and argued. Struwig & Stead (2001: 38) state that “all 
researchers need to do a literature study that involves tracing, identifying and analysing 
documents containing information related to the research problem”. They also emphasize that 
the literature used for the study should be relevant to the study. 
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CHAPTER TWO:    LITERATURE REVIEW 
 
2.1  INTRODUCTION 
 
The new Education Department expects parents to play a major role in the education of their 
children. The new education policy and the South African Schools Act (SASA) of 1996 
demand parental involvement in schools activities. Parents are now expected to be involved 
in the education of their children and through School Governing Bodies (SGB), help in the 
governance of the schools. Another big problem that the education departments are still faced 
with is how to make these parents in the governing bodies effective in their duties. Parents 
need to be empowered to be able to work in schools because schools are learning 
organizations that deal with education and parents are not educated to be able to meet the 
school requirements. Bastiani (1995: 7) who states that families are by far the biggest 
influence on the attitudes, behaviour and academic performance of young people; I realized 
that eventually much of what children will eventually know and be able to do is shaped in the 
home. I felt even keener to do this study. Comparing the level of education of parents of the 
late 80’s, Colclough (2002: 145) says that parents of the 21st century are at least better 
equipped in educational matters than the parents of the late 80’s. According to Davies (2002: 
1), assumptions were made by educators that parents are not involved because they did not 
care. As Creswell (2003: 6) suggests, one needs to find out the truth about common 
assumptions.  
 
The study investigated stakeholders’ experience and understanding of partnerships in the 
management of a rural school. To fully understand the complexity of this phenomenon this 
chapter presents a conceptual framework ranging from parents’ involvement through to 
participative management theories. Moreover ,recognition that increased parental 
involvement should start in Early Childhood Development (ECD), received attention in 
recent legislation and policy documents, such as the Education (White Paper 5): (DoE 2001), 
the National ECD Pilot Project Draft (DoE 1998b), Assessment Policy in General Education 
and Training (GET) and ABET (DoE 1998(a), and the Language in Education Policy (DoE 
1997:7). All these policy documents explicitly or implicitly acknowledge that parents play an 
important role in the education of children and that partnership should be forged between the 
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home and the school. Effective and meaningful education requires the participation and co-
operation of both educators and parents (Squelch (1994: 3). Heystek (1998:18) indicates that 
a majority of schools do not provide enough opportunities for the parents to participate in the 
school activities. According to Heystek and Louw (1999: 22) the motivation of the parents to 
participate at schools depends on the educators and the principals. Some principals think that 
empowering parents means that parents will take over the running of schools, but that is not 
true. Empowering parents give them self-worth and self-esteem because they develop an 
ability, a capability and skills to do things that they were never involved with before, (Batey 
1996: 21). Empowered parents can help and share in the policy-making process at the local 
school level, as well as at the district level. The first section deals with parental involvement 
starting with its definition and then moves to the concept of school governance. This is 
followed by some historical background of how parents’ involvement started and evolved in 
South Africa and looks more specifically at rural schools. I discussed some of the reasons for 
involving parents in the management of schools and examine parents’ involvement from a 
legal perspective by discussing the Acts, which present the expectations, and rights that are 
granted to parents in the governance of public schools including the functions of School 
Boards.  
 
Comparisons of different countries were made on how they involve parents in their 
educational systems. Particular references of literature were made on Namibia. Poverty in 
Namibia is generally very high and, on average, 41% of homes in Namibia lived in either poverty or 
abject poverty in the years 2003/2004 (National Planning Commission, 2008). Whether or not the 
family lives in poverty depends highly on the educational level of the head of the household. The 
percentage of homes that live in poverty or abject poverty where the head of the household has no 
formal education is 76.7%. When the head of the household has either primary education or secondary 
education, the percentage of homes that live in poverty or abject poverty is 53.2% and 17.7% 
respectively. On the other hand, amongst the households where the head of the household has finished 
a university degree the percentage of homes who live in poverty or abject poverty is only 0.5%. These 
numbers show how important education is for the homes in the country. 
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 The last part of section one deals with the problematic Dekker &Lemmer emphasise that “If 
the school (and thus education) is to be improved, we need parents who are critical and can 
make sensible judgements and who do not view changes in the education system as a threat” 
(1993: 165). Again, according to Emerging Voices (HSRC 2005: 119) “It is important for 
parents to be involved and supportive of their children’s education because children feel 
encouraged when their parents are informed about their progress at school.” Thus it is clear 
that it is not desirable to exclude parents from involvement in school governance when it is 
their children who are the main clients and potential beneficiaries of educational 
organisations. The representatives of parents play an important role in the school governing 
body since they are supposed to represent the interests of parents. They are the spokespersons 
of parents in their communities. In a school governing body, parents’ representatives 
constitute the majority. 
 
2.2  SCHOOL GOVERNING BODIES AND SCHOOL GOVERNANCE  
 
Barker (1990: 19) states that members of school governing bodies are also known as 
governors. He further states that governors are supposed to act as a crucial link between 
schools, communities, and the Department of Education. School governing bodies play a 
decisive role in the governance of schools. Section 16(1) of the South African Schools Act 
(No. 84 of 1996) mandates this role to them. Governance can be viewed to mean the exercise 
of directing influence over something. The World Book Dictionary (2003: 921) defines the 
word “to govern” as synonymous with “to rule, control, and to manage”. “To manage” is to 
work with resources to achieve objectives of the organisation by planning, organising, 
leading, and controlling (Megginson, Mosley, and Pietri 1992: G1). Glatter (2002: 227) 
agrees with the above definitions of governance as he defines them as the means by which an 
ensemble of activities are controlled or directed, such that they deliver an acceptable range of 
outcomes according to established sound standards. According to Maile cited in Xaba 
(2004:314), “School governance is regarded as an act of determining policy and rules by 
which a school is to be organised and controlled, which includes ensuring that such rules and 
policies are carried out effectively”. To achieve this, the School Board members are allocated 
functions. The Education Human Resources (HER) (Department of Education, 1999b: 10) 
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provide a clear picture of how the school governing body should be structured in South 
African Education management. Here is the structure presented by the EHR: 
 Principal 
 Elected members 
 Educators 
 Non-educators 
 Learners (secondary school; grade eight and higher) 
 Co-opted members 
A case study on decentralisation in Hong Kong by Malen et al (1990) and Prawda (1993) 
goes a step further by arguing that administrative decentralisation in schools does not 
necessarily result in an improvement in education quality. Fiske, quoted by Leung (2001: 17-
35) suggests that policy implementation in Hong Kong involves a shimmy of managerial 
restructuring where the main motive is alleged not to be to redistribute power or to empower 
the stakeholders, as is officially proclaimed. Fiske (1996: 12) argues that decentralisation has 
political implications, even if it is function of management. A case study on decentralisation 
in Hong Kong by Malen et al (1990) and Prawda (1993) goes a step further by arguing that 
administrative decentralisation in schools does not necessarily result in an improvement in 
education quality. Fiske, quoted by Leung (2001: 17-35) suggests that policy implementation 
in Hong Kong involves a shimmy of managerial restructuring where the main motive is 
alleged not to be to redistribute power or to empower the stakeholders, as is officially 
proclaimed. Fiske (1996: 12) argues that decentralisation has political implications, even if it 
is function of management. A case study on decentralisation in Hong Kong by Malen et al 
(1990) and Prawda (1993) goes a step further by arguing that administrative decentralisation 
in schools does not necessarily result in an improvement in education quality. Fiske, quoted 
by Leung (2001: 17-35) suggests that policy implementation in Hong Kong involves a 
shimmy of managerial restructuring where the main motive is alleged not to be to redistribute 
power or to empower the stakeholders, as is officially proclaimed. Fiske (1996: 12) argues 
that decentralisation has political implications, even if it is function of management.  
 
Potgieter, Visser, van der Bank, Mothata & Squelch (1997: 11) define school governance as 
follows: School governance, as regarding the governing body’s functions, means determining 
the policy and rules by which your school is to be organised and controlled. It includes 
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ensuring that such rules and policies are carried out effectively in terms of the law and the 
budget of the school. Parental involvement has always been problematic especially in rural 
schools (Ndlazi, 1999; Christie, 2001; HSRC, 2005). The history of parental involvement in 
rural communities in the system of education is provided for by means of School 
Committees, boards of control or some other means.” However, although the School Boards 
he refers to existed, they had no powers or rights to challenge the govern mentor the school 
principal. Statements, which argue that parental involvement existed –such as the quotation 
from Visser above –, are therefore misleading. Amukugo (1993: 77) explains how, in a 
Namibian context, real power resided with the government and not the parents: in terms of 
Act 30 (section 4) of 1980, the active involvement of parents and communities shall be given 
a place in the educational system, but at the same time the Administrator General advocated 
for parents’ and communities’ participation in the area of school, he [the  Administrator 
General] was responsible for establishing the school committee or advisory board for every 
state school. Even worse, he could, whenever he deemed it necessary, dissolve any 
schoolcommittee or advisory board, withdraw powers and duties, as well as replace members 
of such committees and boards (section 8). With Educational Act No. 30 of 1980, the 
Administrator General had an overwhelming power to control and direct education of 
Africans in accordance with the interest of the state [my emphasis]. 
 
 2.3  FUNCTIONS OF SCHOOL GOVERNING BODIES  
 
According to the DOE (2005: 57), School Governing Bodies have a responsibility to ensure 
that a code of conduct for learners is drawn up and adopted. In addition, they also have a 
responsibility to determine starting times and closing times. They have to decide on the 
choice of subjects and the extra-mural curriculum of the school. The acquisition of textbooks, 
and other educational material, is also their duty. The amount to be paid as school fees and 
fundraising is decided upon by school governing bodies. Thody (1992: 9) explains that school 
governing bodies have to be involved in managing almost every aspect of a school. Section 
20 (1)(b)(c) of the South African Schools Act no 84 of 1996, school governing bodies must 
formulate, adopt, and submit copies of their constitutions to the Department of Education. 
They must adhere to the provisions of their constitutions. School governing bodies must also 
develop vision and mission statements. 
   
 
25 
 
 
 In addition, they must support principals and the staff in performing their professional duties. 
According to Loock, Campher, Du Preez, Grobler, and Shaba (2003: 42), principals also need 
to have skills of working with governing bodies. This means that they have to learn to share 
the decision-making responsibility with the governing body. School governing bodies must 
prepare the annual budget. They must establish and administer school funds which mean they 
must collect and know how school funds are spent. School governing bodies must administer 
and control school property, buildings, and grounds occupied or owned by the school. They 
must determine language and religious policies to be followed at their schools (Province of 
the Eastern Cape DOE 2001: 4).It is of importance to note that school governing bodies are 
juristic persons. They can enter into contracts. School governing bodies can appoint school 
personnel. At some schools, there are teachers who are employed and paid by school 
governing bodies. School governing bodies have a right to terminate the contract signed 
between themselves and a teacher after giving the teacher a one-month notice or a one-month 
salary. The governing body has to play a role in finding and renting places and signing 
contracts when the school is trying to find premises for tuition. The South African Schools 
Act (1996), section (20) lay down the functions of all governing bodies of state schools. Most 
of the functions subject to this Act are similar to those of the Namibian Education Act (2001) 
Namibian Education Act of 2001, section 17, the powers and functions of a School Board are 
as follows: 
 To develop the mission, goals, and objectives of the school 
 To advise the school’s management on the extra-mural curriculum of the school 
 To advise the Regional Director of Education on educational needs and the 
curriculum of the school 
 Subject to the Public Service Act, to recommend to the Permanent Secretary the 
appointment of teachers and other staff members at the school 
 Subject to the restrictions imposed by the permanent secretary and upon  conditions as 
the School Board may determine, to allow the reasonable use of the school facilities 
for community purposes 
 To consider any case of misconduct by a learner or staff member of the school with 
the aim of: 
       (a) Ensuring that such misconduct is properly investigated and 
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       (b) Recommending to the Permanent Secretary the appropriate disciplinary measures 
tobe taken regarding serious misconduct of a learner 
 To exercise other powers and perform other duties and functions as may be authorised 
or imposed by or under this Act. 
 
In her study of European School Governance, Riley (1998: 7) notes that schools do not exist 
in a vacuum. According to literature in general, parental involvement in school matters has 
been a negative one. Many schools, as Riley (1998: 131) outlines, adapted the “no parents 
beyond this point” principle in the 1960s. In the 1970s, Tyndale (cited in Riley, 1998: 131) 
brought the parental issue to the fore and questioned the legitimacy of parents in school 
governance. His findings were that parents are legitimate partners and that they should be 
given a legitimate say in the management of the school through representation on governing 
bodies (Ibid.: 131 Poster, (1982: 155) argues that by and large, it is in the structure and 
composition of the school governing bodies that change has been most marked in recent 
years. His concern is that the number of parents in the governing body is inadequate to fully 
represent them. He states that (Ibid.: 153) he does not believe that parent membership of the 
governing body is sufficient in itself to achieve the full involvement of all parents in the life 
and activities Poster, (1982: 155) argues that by and large, it is in the structure and 
composition of the school governing bodies that change has been most marked in recent 
years. His concern is that the number of parents in the governing body is inadequate to fully 
represent them. He states that (Ibid.: 153) he does not believe that parent membership of the 
governing body is sufficient in itself to achieve the full involvement of all parents in the life 
and activities of the school. 
 
 Professional understanding of the problems of children at school enables parents a great deal 
of autonomy. In terms of communication, she highlights that teachers are not easily contacted 
and always available for meetings. In her research on the issue of parental apathy she found 
that some parents felt that the principals tried to keep their participation to a minimum. Fine, 
Deem, Johnson and Ranson (DoE, Vol. 27, 1999a: 416) unanimously concur that some 
parents feel patronized by the teachers or even antagonistic to them. All these studies 
conducted in Belgium, UK and USA prove that parental participation in educational 
management is still a problem, and it seems to be a universal issue. 
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 In his study of school governance, Wilson (DoE, Vol. 29 January 2001: 49-51) propounds 
the following aspects as major hindrances in parental participation, namely: limited influence, 
unrealistic expectations, role conflict, internal division, inadequate training and support of 
governors, an unclear role for governors and unclear financial arrangements. 
 
2.4  SCHOOL GOVERNANCE MODELS AND THE ROLE OF LEGISLATION IN  
SOUTH AFRICAN PUBLIC SCHOOLS 
 
Glatter (2002: 228-229) states that there are four models of governance in education. In his 
analysis he states that these models are: the competitive market model, the school 
empowerment model, the local empowerment model, and the quality control model. In the 
competitive model each school is treated as an autonomous small business. Schools compete 
against one another for pupils and for funds. The local empowerment model is similar to the 
school empowerment model. The only difference is that it has a local education system, 
which is not reflected in the South African situation. When a country uses this model schools 
are part of local systems. The focus in this model is on the locality as a social and educational 
unit Glatter (2002: 230). Quality control has a bureaucratic approach with laid down rules. 
Schools are seen as a delivery point l.  
 
The school empowerment model intends at empowering school-level stakeholders. Loock 
and others (2003: 40) state that government, educators’ unions, non-governmental 
organizations, educators, parents and learners are all stakeholders who have a role to play in 
the field of school resources management. When the school empowerment model is used, 
functions and governance of the school are delegated to both teachers and parents. This is 
done so that all people who are participating in school activities can be Van Deventer and 
Kruger (2003: 262) also emphasise the importance of the role played by parents as they state 
that in school governing bodies’ parents should always outnumber other members by one 
vote. There is an expected partnership between the community, teachers and the learners in 
achieving the objectives of the school and the Department of Education. 
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 In addition to this, Glatter (2002: 230) states that perspectives underlying school 
empowerment are either political or managerial or both. Looking at South Africa’s Schools 
Act, 84 of 1996 it clearly states that it aims to democratise public schools. This political 
undertone of democratising education makes South African public schools fit into school 
empowerment model. It is important to note that the school is professionally managed. This is 
done to ensure that the school reaches its intended vision and mission. The school 
Management Team, the governing body and the teachers do this professional management. 
Professional management has to be linked with school governance, which is done by the 
governing body. The principal has the task of liaising and co-ordinating professional 
management and governance. This shows that the school governing body has to collaborate 
with other school organs for it to function properly.  
 
The local empowerment model as explained by Glatter (2002: 230) is viewed as an 
educational system where schools in an area are viewed as not being independent, but as 
depending on one another. Each school consults with another school when decisions are 
made, as they are a family. The leadership role of the school is that of a networker. The 
Department of Education’s representative acts as a strategic co-ordinator only, and not as a 
supportive adviser as in the empowered (empowerment model?) and take part in decision-
making processes. The idea of collectivism has been supported by Bush (2003) in his 
collegial model. Bush (2003: 64) reveals that the collegial model assumes that organizations 
determine policy and make decisions through a process of discussion leading to consensus. 
This model was closely associated with school effectiveness and school improvement (Bush 
2003: 64). 
 
 Little (cited in Bush, 2003: 64) discusses the benefits of this approach as follows: the reason 
to pursue the study and practice of collegiality is that, presumably, something is gained when 
teachers work together and something is lost when they do not. In terms of leadership, the 
collegial model assumes that policy is determined “within a participative framework, 
therefore the head or principal is expected to adopt strategies which acknowledge that issues 
may emerge from different parts of the organization and be resolved in a complex interactive 
process” (Bush, 2005: 75). This collegial model goes hand in hand with transformational 
leadership. Bush (2003: 76) states that this form of leadership assumes that the central focus 
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of leadership ought to be the commitments and capacities of organizational members. 
Littlewood (cited in Bush, 2003: 77) conceptualizes transformational leadership along eight 
dimensions: 
 Building school vision 
 Establishing school goals 
 Providing intellectual stimulation 
 Offering individual support 
 Modelling best practices and important organizational values 
 Demonstrating high performance expectations 
 Creating a productive school culture; and 
 Developing structures to foster participation in school decisions. 
The last dimension connects to Fullan’s (1999) complexity theory in that though developing 
structures may cause its sets of problems, they are essential. Complexity theory according to 
Fullan (1999) focuses managerial thinking on the interrelationships between different parts of 
an organization and as the trade-off of less control for greater adaptation. Hoy and Miskel 
(1982) support the participative system as a typically good organizational structure. They 
state that supportive leadership and highly motivated employees who share in the decision 
making process characterize this kind of organizational structure. Transformational 
leadership culminates in organizational change. Norris (2001: 220) defines transformation as 
a form of enacted change that is planned and is intended to bring about significant changes in 
how an institution is managed. He suggests that this form of change is unlike other changes, 
in that it is intentionally planned to alter organizational structures and relationships. 
 
Thomas and Robertshaw (1999) maintain that transformation as it relates to the internal 
environment of companies in South Africa can be described as a process for developing and 
maintaining a work environment in which everyone can be developed to his or her potential 
and be allowed to contribute fully to the life of the company and its objectives. Oxtoby (cited 
in Norris, 2001: 220) complained that the vast majority of the South African workforce still 
operates under management structures, which by overseas standards are to a significant 
extent authoritarian in nature. Norris (2001) asserted that what is required is to develop an 
organization in which the human relations culture is such that people are inspired rather than 
driven, and where the intrinsic motivation for delivering superior performance is reinforced 
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by management communication styles, and where meeting the organization’s needs is the 
individual’s pleasure rather than his or her duty. 
 
2.5 SCHOOL PARTNERSHIP WITH LEGITIMATE STAKEHOLDERS  
 
Department of Education Task Team Report (1996: 27) by stating that management should 
not be seen as being the task of the few; it should be seen as an activity in which all members 
of educational organizations engage. This relates very much to the idea of school-based 
management advocated by the South African Department of Education (1996: 31) in an 
assertion that school governors are integral partners in the process. This idea of involvement 
calls the community at large to be involved in school matters. It involves parents in the form 
of governing bodies, teachers and even learners in the form of Representative Council of 
Learners (RCLs). According to the Education Department (1996: 27) management is about 
doing things and working with people to make things happen. It is a process to which all 
contribute and in which everyone in an organization ought to be involved. 
 
       2.5.1   Parental involvement and legal obligations 
 
Legally the parent is the primary educator of the child, and has a duty to perform, i.e. to give 
continuing attention to the child and be involved with the educational training of the child 
(Weeto, 1997: 17) and (Botha, et al. 2003: 193). The parent is the child’s first and most 
important educator (Springate & Stegelin, 1999: 75). According to Ngcongo and Chetty 
(1994: 64), in South Africa management and governance was viewed as an activity that was 
done by a person who held a senior position in an organization. This has been portrayed by 
what has been taking place in schools whereby the authority to do everything was vested in 
the school principal. This gave the principal the power to take decisions with little or no input 
from the parents or staff members. This can be seen as a top-down approach.  
 
Ngcongo and Chetty (1994: 64) further state that only parents who had children in former 
Model C schools were given a chance to participate in governance of schools. This might be 
due to the fact that parents in these former Model C schools were contributing large sums of 
money, as school fees were high. Beare et al in (Bell 2002: 259) argue that the parent body of 
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any school has a very rich fund of skills and expertise. Such knowledge and experiences are 
sometimes more than those of teachers. Oosthuizen (2002: 194) concurs with Beareet al in 
(Bell 2002) when he also agrees that parents can make a meaningful contribution to school 
activities, especially in those activities that fall outside the expertise of education, but where 
such a parent is an expert. The role of parents in management does not begin and end with the 
school governing body.  
 
The research by Bridgemohan, Van Wyk, Van Staden (2005: 11), highlights the stereotype 
that links the low socio-economic parents to the non-involvement of parents. They also 
stipulate the fact that these parents are labelled as people who do not care about their 
children’s education. Parry (2000: 68) says this is a belief and a generalization about people 
that leads to the insufficient attention given to individual differences. According to Epstein 
(1995: 703) it’s not true that parents do not care about their children’s education because he 
states that irrespective of parents’ socio-economic status, all parents want their children to 
succeed. 
 
 According to Bell (2002: 260), a researcher known as Ng in Hong Kong in 1994 noted that 
teachers and school principals desired to co-operate with parents in the education of their 
children. This researcher noted that there was a problem on what type of co-operation or 
participation was desired. Ng (1994) designed a model for participation of the parents. This 
model has six levels. The first one is communicating with school. The second is the 
supporting of children learning at homes by parents. The third is taking part in organising a 
parent teacher-association. The fourth is taking part in providing help in classroom libraries 
and helping with extra-mural activities. The fifth is being part of the consultative process and 
the sixth is the fulltime participation in school governance. 
 
 South African Schools Act (1996) “in an attempt to give parents the responsibility of 
managing the schools their children attend and of legitimating parental participation in the 
life of the school” (HSRC, 2005: 120). Therefore, “The South African Schools Act provides 
formal power in education to parents as well as communities” (Msila, 2004: 301). 
Furthermore, according to Msila (2004: 301), “The SASA creates the expectation for parents 
to be meaningful partners in school governance”. However, “Questions of school governance, 
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and the forms of school community relationships it expresses, have been a key concern of 
education policy in South Africa” (Christie, 2001: 56).At the same time, the Act required that 
schools establish School Governing Bodies (SGBs) to be composed of parents, teachers, 
students (in secondary schools) and members of school support staff (van Wyk, 2004; HSRC, 
2005). The SASA section 23(9) states, “The number of parent members must comprise one 
more than the combined total of other members of a governing body that have voting rights.” 
 
 How Ng’s model looked (Bell 2002: 260), the researcher noted that both parents and 
teachers agreed to participate in the two lower levels. Ng’s (1994) research also noted that 
most teachers were sceptical of accepting parental participation as far as other levels were 
concerned. Moreover, the researcher also noticed that many parents were keen on becoming 
members of school management committees (school governing bodies), but in some cases 
where they wanted teachers had an unwelcoming attitude towards them. This might be the 
reason why the Department of Education devised Section 16 of the South Africa Schools Act 
no 84 of 1996, which gives parents a share in school governance. 
 
 One might reasonably argue that without that legislation, parental involvement in many 
schools would only be at the lower levels of Ng’s model and no parents would be involved in 
school governance. Not every parent who has a child at a school can be involved in the 
running of the school; they can only elect parents who will represent their interests. The 
Eastern Cape DOE ( 2001: B52) states that it is important for a principal to meet almost 
weekly with the Chairperson of the school governing body so that they keep each other 
informed about what is happening in the school. (Botha et al., 2003: 194). Weeto (1997: 5) 
and Squelch (1994: 2) list the following reasons why parental involvement is crucial:  
 It contributes to the vital role of parents in giving attention to and love for 
theirchildren. 
 Children are born into a certain religious and cultural milieu which is characterized by 
particular practices, values and norms. Parents must see to itthat the school does not 
interfere with these cultural and religious values. 
 All parents are primary and natural educators and they want their children to succeed 
 Educators’ and parents’ skills complement each other. 
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 Parents can influence their children’s attitudes, behaviour and discipline towards 
schooling and education. 
 Parents have certain legal rights regarding their children’s education. 
 According to Griffith (2000: 162) “Involvement of parents in their children’s education has 
long been advocated as integral to positive childhood development and school success.” 
Griffith adds that the beneficial effects of parent involvement are mostly visible in children’s 
academic learning and performance. In addition Squelch and Lemmer (1994: 93) claim 
“Parental involvement is vital with benefits such as improving school performance, reducing 
drop-out rates, decreasing delinquency and developing a more positive attitude towards the 
school.” Namibia the Education Act of 2001 section 18 (2) states that school parents must 
constitute the majority of members of a School Board. Only a parent who is not employed at 
the school may be the chairperson of the governing body (South Africa, 1996, section 29(2); 
Namibia, 2001, section 19(4)). This shows that the Acts want to empower and encourage 
parents outside the school premises to be fully involved in the education of their children.  
 
Van Wyk (2004: 49) highlighted, “Parents have been placed in a powerful position with 
authority to influence fundamental issues, such as school budget, language policy, discipline, 
and appointment and promotion of teaching and administration staff.” Furthermore, the 
SASA stipulates other responsibilities of parents as follows: 
 Parents must see to it that a learner attends a school from the first school dayof the 
year in which a learner reaches the age of seven (7). 
 A parent of a learner must pay the school fees that have been duly approved,except in 
the case where a parent has been exempted. 
 Parent’s failure to send the child to school without permission may result in afine or 
imprisonment. 
 
2.5.2 School and the community 
 
Moloi supports the idea of making schools learning organisations. Moloi (2002:15) 
emphasised that “For our schools to become learning organisations we need to facilitate 
learning at the four levels of the individual, the team, the organisation and society.” The 
lesson to be gained from learning at four levels is that if we combine our will, motivation and 
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action, and collaborate with parents and the wider community in our efforts to transform 
schools, we will not fail. Organisational learning can help the individual, groups and the 
whole organisation to continuously transform the organisation in the direction that can 
include and satisfy all stakeholders. Learning organisations can create an ideal situation that 
can be achieved through the highest participation of all involved individuals and groups.  
 
 Adaptation of the wise proverb, “It takes a community to raise a child,” is used by weaving 
culturally appropriate practices into the leadership structure and capacity building strategies 
to match local contexts that increase parent involvement in the local school communities. 
Research talks about the importance of home support to children’s learning and the impact on 
a child when there is consistency of support from an adult (not necessarily a parent) who 
takes the time to nurture the learning development and growth from early years (Epstein, 
Sanders, Simon, Salinas, Johsorn, & Voorhis, 2002; Fehrmann, Keith, & Reiners, 1987). 
Research also confirms the natural phenomenon that when children know they are being held 
responsible for their learning, they will be encouraged to learn and, therefore, the interest to 
learn and motivation to stay in school longer will, moreover, assist in their achievement 
levels (Ingram, Wolfe, & Lieberman, 2007). How can schools and homes bridge this gap so 
all children have a model for learning? These types of conversations are what the cluster 
model process is encouraging at various levels and among groups, (e.g., teacher-teacher, 
teacher-parents; parent–parent; parents–traditional leaders, parents-local governments, 
schools-local governments). These dialogs are important because each community is unique, 
and the context of working with change for improvement purposes is not a “one size fits all” 
fix. It is interesting to compare the evolving changes in the school communities since the 
cluster model initiative started and how they have begun to infuse cultural practices that 
foster children’s learning growth into the school decision making process. 
 
2.5.3  Learner involvement 
 
Nongubo (2004) found that learner involvement in school governance is still problematic, 
though it is presently provided for by policies that govern schools, including the South 
African Schools Act. Nongubo (2004) suggests that the reason for minimal learner 
involvement is that there is an indecisive and autocratic mindset among educators regarding 
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the issue of learner involvement in governance and management. Nongubo (2004) states 
clearly that the democratic potential of learner participation is undermined. Riley (1998: 125) 
states that it is rare that children’s voices are heard in educational debates. She proceeds 
arguing that (p. 126) children have much to learn, much to be taught, but they are not empty 
vessels, and they also have much to give. Riley’s view (1998: 126) that learners’ voices 
deserve to be listened to and that they can make a significant contribution to creating a 
vibrant school community of learners which includes teachers, as well as pupils, has been 
part of international thinking that has given birth to the Representative Council of Learners in 
South African educational circles.  
 
The Greek Philosopher, Aristotle (cited in Riley, 1998: 137) stated that the citizen should be 
moulded to suit the form of government in which the literature survey conducted by 
Bisschoff & Phakoa (1999: 89) was based on the position of minors in governing bodies of 
public secondary schools in England, Japan and Kenya. According to the studies conducted, 
South African learners appeared to be dissatisfied with their representation, however, the 
findings of these scholars revealed that, compared with England, Japan and Kenya, South 
Africa represents a unique educational scenario in terms of learner representation.In other 
words, learners are hardly represented in other countries. Many schools, historically, have a 
prefect tradition (DoE 1999b: 11). With the passing of the South African Schools Act, 84 of 
1996, democracy was consolidated at school level with the introduction of the Representative 
Council of Learners (RCL). A short definition of a RCL, according to the Education Human 
Resources (DoE 1999b: 11) is an official body representing all learners in secondary schools. 
The RCLs are representative bodies that have a more definite function because they have a 
greater say in fundamental policy matters. 
 
2.6  PROBLEMS WITH PARENT PARTICIPATION 
 
 The Education White Paper 2 as explained by Chetty and Ngcongo (1994: 68) provide that 
governance is the responsibility of School Governing Bodies to determine policies, whereas 
management refers to the day-to-day organization of teaching, learning and other activities 
that support it. Some parents get confused and want to do everything and they end up wanting 
to do the role of managing every aspect of the school, even if that is supposed to be done by 
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school managers (School Management Teams or the principal).There is a perceived lack of 
harmony in relationships between teachers and parents who are not members of a school 
governing body. It is a known fact, as noted by Van Schalkwyk (2002: 108), that many 
parents are illiterate and ignorant in the fields like Science and Maths and they have little 
understanding of their children’s specific needs in the Pre-primary, Primary, or Secondary 
phase. Therefore most parents are unable to meet the expectations of education as mentioned 
in the duties of school governing bodies. 
 
Van Schalkwyk (2002: 110) notes that the failure of co-operation between teachers and 
parents results from both sides. He states that “parents: -  
 do not want to get involved  
 do not know how to get involved  
 do not have time to get involved  
 find it difficult to get involved, in rural as well as in urban areas.  
 And teachers  regard themselves as superior and think they know better 
 do not want to work with parents  
 do not know how to involve parents  
 are negative towards parents  
 are often afraid of parental involvement “(Van Schalkwyk 2002 : 110).  
 
2.7  PARENTAL INVOLVEMENT PROGRAMMES IN THE CHINESE, USA 
AND ZIMBABWEAN EDUCATION SYSTEM  
 
An avalanche of both South African and international literature stipulates the significance of 
involving relevant stakeholders in education management. This was advocated by the 
Department of Education Task Team Report (1996: 27) by stating that management should 
not be seen as being the task of the few; it should be seen as an activity in which all members 
of educational organizations engage. The research used the following countries (China, USA 
and Zimbabwe) to compare their parental involvement programmes in their education 
systems. 
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   2.7.1  China 
 
The education system in the People’s Republic of China has been influenced greatly by the 
population which has led to the one-child policy as introduced in 1979, although in the past 
there is little evidence of Chinese influence in the education of their children due to their 
ultimate goal embedded in the Confucian philosophy which sought harmony by placing every 
individual in his/her appropriate station of life (Liu & Chien, 1998: 214). Nowadays their 
attitude has changed. Firstly, they have been influenced by the Western practices on parental 
involvement and secondly by their traditional beliefs (Gu, 2008: 575). The Chinese 
traditional culture emphasises a strong interdependent relationship between parents and 
children (Gu, 2008: 573), the kind of mentality the Zimbabwean education system has 
attempted to emulate through the concept of holistic education.  
 
The Chinese believe that if they assist children with their educational opportunities and 
advancement, their children, as adults will be in a solid position to care for them at old age 
(Ming & Abbot, 1992:50). It characterises the legal respect the Chinese child particularly that 
of a son, should show to his parents (Vong, 2008: 155). Secondly, the one-child policy has 
made the Chinese’s hopes and dreams be centred on the only child (Gu, 2008: 573). This has 
made them believe that education is the beginning rung on the ladder leading to future 
success and better life (Gu, 2008: 573). In that regard they try their best to provide their only 
child with the best education (Ming & Abbot, 1992: 51). It is against this historical 
background of events that the Chinese education system has two distinct approaches to 
parental involvement: non- involvement and home-based involvement. The latter view is 
based on the premise that education cannot be left solely to professional educators, but should 
provide the framework for parental participation in the educational process so that more 
parents can avail themselves of this opportunity (Winter, 2001: 314). Parents are expected to 
make sacrifices even if it means being impoverished by the additional enrichment 
programmes on offer they seek, for the benefit of their children’s success (Vong, 2008: 155). 
Their one-child policy ( Liu & Chien, 1998: 214), interdependent relationship between 
parents and children (Ming & Abbot, 1992: 50) and the notion that success is unquestionable 
and non-negotiable as learners commit themselves fully to their education enterprise (Li et al 
2008:13) are what propels them to greater action. To the Chinese family, every child has the 
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capacity to succeed regardless of the individual differences endowed in them which Western 
educators always preach about (Vong, 2008: 155). Failure brings shame to the family and 
cases of children being disowned are reported in the Chinese society (Cao, Bishop & Forgasz, 
2006: 88). 
 
2.7.2  USA  
 
According to Fitzgerald (2004:6), this was founded by 12 faculty wives at the University of 
Chicago with guidance from the University in 1916. Berger (2007: 109) further asserts that 
the women wanted high quality child care for their children, parent education and time to 
work for the Red Cross during the war. The cooperation followed the tradition of English 
nursery schools established in 1911 by Margaret McMillan. McMillan’s open air-school for 
the poor in England emphasised health, education, play and parent education, rather than 
mere child watching. During this era, women took the centre stage because the men had left 
the profession so as to join the war (Fitzgerald, 2004: 6). Even nowadays, in most Third 
World countries (including Zimbabwe) women continue to play centre stage, not that because 
most of them are mere housewives, but due to the natural bond that exists between the mother 
and child. Management should not be surprised when female participants dominant the 
involvement process in their environments. 
 
The of 1994 Act which preceded the 1965 Act according to Patrikakou et al (2005: 133-134) 
and added several Title 1 provisions for PI in section 118 of the Act. A certain amount ($500 
000 US or 1%) was allocated to parental involvement activities. Each Title 1 was supposed to 
develop jointly with parents a “school parent compact” meant to produce high-quality 
curriculum and instruction. The parent’s responsibilities to support their children’s learning at 
home and on-going school-home communication necessary for achieving high standards were 
emphasised. This compact was supposed to be signed by parents and key staff. It also 
required that schools develop with parents a written PI plan that included shared 
responsibility for high performance and make the plan available to parents of participating 
children. Apart from that, schools were supposed to convene parents’ meetings annually to 
inform them of the school’s parental involvement plan. According to Patrikakou et al (2005: 
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134), the parental involvement plan as enshrined in the NCLB Act entailed the following 
strategies:  
 It should include “regular”, two-way, and meaningful communication on student 
learning and school activities, ensuring that parents play an integral role in assisting 
their child’s learning and act as partners in their child’s education.  
 It also requires training materials for parents in working with their children, and 
training for educators on the value of parent contributions and how to reach and work 
with them as equal partners. Parents may help develop this training.  
 Failing schools need to give parents an explanation as to why students were failing, 
what the school would do to address the problem of low achievement and how 
parents could be involved in working on the academic issues. In that respect parents 
would make a choice on whether to retain their child there or transfer to the next 
school. Transport was paid for or the school could give supplementary educational 
tuition outside school hours. 
 It was also a requirement that annual report cards for all schools must show overall 
student performances by subgroups in each school and district on state assessment of 
basic subjects in grades 3-8, graduation and retention rates for secondary schools and 
teacher qualifications.  
 Districts were expected to conduct, with parent input, annual evaluations of the 
content and effectiveness of parental involvement policies.  
 States were to review district parental involvement policies and practices.  
 
Extensive research conducted in the US have revealed that some parents of high-achievers do 
not want to be involved in the education of their children as they do not see the logic of doing 
so (Dun & Booth, 1996: 10). Consistent with this view are that working-class parents are less 
likely to attend to school events as compared to their middle-class counterparts (Gu, 2008: 8). 
In both instances, parents claim that they do not have time to do so (Gu, 2008: 8; Lareau, 
2000: 7). Parsons (1994: 22), although seems to agree with the time constraints which usually 
lead to disengagement by working-class parents, he also criticises the cultural set up in 
schools which he thinks favours parents of higher socio-economic status as compared to the 
lower ones. Education managers with no background information to non-involvement may 
misconstrue this to mean that such parents neither care nor value the education of their 
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children (Knopf & Swick, 2006: 293). Such careless remarks may have a ripple effect on the 
attitudes of parents towards parental involvement. Education managers in this context 
according to Knopf & Swick (2006: 293) must remember that non-involvement may be 
caused by lack of resources such as transport or school events could be coinciding with the 
parents’ busy schedules, aspects which need to be taken care of if all parents are to be 
brought on board. 
 
Where the responsible authority of the school is:  
(i) A local authority, a councillor appointed by the local authority or  
(ii) Any other authority or body, a person appointed by the authority or body. 
 
2.7.3  Zimbabwe 
 
The ZANU PF Manifesto, believed to be the foundation of the educational reforms which 
swept across Zimbabwe in the 1980s to redress the racial anomalies of the past in106 
education, is explored. The document is considered to be the blueprint of all the policies that 
followed thereafter as attempts were made to democratise and universalise the education 
system. Attempts have also been made to show how the ruling government of the time 
responded to these colonial concerns by the promulgation of several Acts of Parliament 
which sought to address the racial discriminatory anomalies of the past and localise the 
management of education. As a result of these statutes, the 1990s witnessed a paradigm shift 
in the area of educational management. The political debate of that time was that the costs 
and demands for educational provision were outstripping the available revenue. According to 
that view, the Zimbabwean government had no choice, save to bring parents on board 
through the SDCs/SDAs statutory instruments. The assumption was that communities, 
through legalised PI governing boards, would argument the meagre resources which 
government was trying equitably to rationalise as a way of bridging the gap caused by the 
racial educational policies of the past. 
 
Even the majority were advocating for cost-sharing strategies on a dollar to dollar basis 
(Nziramasanga, 1999: 23). According to that view, central government was left with no 
choice, save to decentralise some of its functions to local authorities (Chikoko, 2008: 246). 
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The 1987 Education Act and in particular the statutory instruments No 87 of 1992 about 
SDCs and No 70 of 1993 about SDAs (Chikoko, 2008: 247) offer starting points for the 
decentralisation of functions to lower tiers, in particular for the delegation of management to 
school level (Zvobgo, 1996: 38; 2004: 110). One of the major objectives of decentralisation 
was the strengthening of local political institutions and increase of people’s participation in 
development to boost mobilisation of local resources (Zvobgo, 1996: 38). Similarly, 
decentralisation was meant to increase efficiency and effectiveness in government schools 
with the hope of improving service delivery (Zvobgo, 2004: 110).  
 
This was in line with the holistic type of education Zimbabwe aspired to provide as spelt out 
by its Vision 2020 which intended to reform the educational system so that the rich diversity 
of the spiritual, cultural and moral values were incorporated into the curriculum 
(Nziramasanga, 1999: 1).Vision 2020 regarded the family as the key factor in passing on 
traditions and moral values to the children and the school was also viewed as an institution 
with a significant influence through the curriculum (Nziramasanga, 1999: 61). Vision 2020 
(cited in Nziramasanga, 1999: 74) confirms this perception when it asserts that “the 
development of an individual’s morality and sense of belonging takes place within the 
family”, hence the view that the family and home are the first place of learning and of life-
long learning which makes them irreplaceable institutions in the learning process The 
Education Act (Chapter 25: 04) of 1996 (p 624) on School Development Committees reads as 
follows:  
(a) The assemble authority of every registered school to which a grant is made in terms of 
Section thirty-six shall establish a committee, to be known as a School Development 
Committee.  
(b) A School Development Committee if approved by the Minister shall be vested with 
the control of financial affairs of the school for which it has been established. 
(c) The composition, financial and procedure of every School Development Committee 
shall be prescribed. 
 
2.8   THE EDUCATION ACT OF 2006: ZIMBABWE 
 
This Act reads as follows:  
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1. Parents or guardians with children at any school shall constitute a School Parents 
Assembly.  
2. The responsible authority of any registered school shall cause the School Parents Assembly 
to establish a School Development Committee (SDC).  
3. The composition, function, duties, procedures and powers of SDCs shall be as contained in 
the constitution of the School Parents Assembly. Statutory instrument 70 of 1993, generally 
called the Education (School Development Associations) (Government Schools) Regulation, 
1993 is equally based on Section 62 of the Education Act, 1987 as amended in 1991, 1996 
and 2006. It provides the establishment of School Development Associations in state or 
government schools. The objects of SDAs (p620-621) are the same as those stipulated above 
which relate to SDCs. Their functions and duties are as follows:  
 
 Use the land, buildings and other facilities at the school for educational, sporting, 
recreational or any other purposes which benefit the school as a whole.  
 Assist, operate, develop or extend the school in consultation with the head and 
approval of the Secretary.  
 Help preserve and maintain the school property and facilities in a sound condition fit 
for the   intended purpose.  
 Help in the organisation and administration of secular and non-academic activities of 
the school in consultation with the head.  
 Engage or hire additional members of staff. Such teachers, who should be under 
seventy years of age are engaged in consultation with the head and Secretary, 
regardless of whether they are full or part-time teachers.  
 Engage or hire, in consultation with the head and with the approval of the Secretary, 
an agreed number of ancillary staff whose qualifications for specified posts shall be 
approved by the Secretary.  
 Ensure that only classes of not less than fifteen children and not more than fifty 
children start school at the beginning of each academic year.  
 Undertake to provide, with prior consultation of the head and Secretary’s approval, 
new buildings and additional facilities, and to carry out any alterations, additions, 
improvements or repairs to existing buildings.  
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             Repair any damage caused to property and facilities in the school which its servants 
or agents or contractors may cause.  
 Establish committees or sub-committees to assist expedite the association’s work.  
 Provide financial assistance to those pupils experiencing financial inadequacy through 
grants or scholarships.  
 Submit, or request, annual audited books of accounts of the association, to the 
Secretary.  
 Charge or impose a levy in respect of each child enrolled at the school.  
 Increase levy in any period of not less than twelve months.  
 Charge a capital development levy for a fixed number of terms; and  
 Submit budgets to justify increase in levy or charge of levy for capital development  
 
Both statutes are very clear on who belongs to these institutions. According to Section 6 
clause  
(1) Subject to subsection (2) and (3), a school development committee shall consist of-  
(a) five persons elected, subject to these regulations, by parents of pupils at the 
school;  
(b) the head of the school;  
(c) a deputy head of the school;  
(d) a teacher at the school, who shall be appointed by the Secretary; and  
(e) where the responsible authority of the school is-  
(i) a local authority, a councillor appointed by the local authority: or  
(ii) any other authority or body, a person appointed by the authority or body. 
 
Therefore, education reform in the US, China and South Africa are historically traced. Since 
parentaI involvement, as viewed in this perspective, has ushered in radical reforms in the area of 
education, the concept had to be clarified within this context so as to avoid misunderstandings 
which arise from malpractices ( Baloyi, 2003:3). The 1990’s witnessed a wholesome adoption of 
PI programmes in both rural and urban Zimbabwean Schools by education managers. Earlier 
forms of involvement were only in non-curricular issues such as fund-raising and infrastructural 
development ( Heystek, 2003:328), although current literature suggests otherwise. Models of 
parental involvement adopted elsewhere, which demonstrate the vital role a parent plays in the 
   
 
44 
 
child’s education in such areas as volunteering , homework , coaching and advice outside school 
hours (Patrikakou et al, 2005:140) and in determining the environment where children spend 
most of their working hours ( Darch, Miao & Shippen, 2004:21, Kgaffe, 2001:19), have been 
reviewed.  
 
2.9  CONCLUSION 
 
The research attempts to determine all the possible causes of the non-involvement of parents 
in the education of their children. The researcher also believed that if the problem of non-
involvement of parents can be solved, the learner’s academic achievements can improve 
drastically. The findings from related literature indicate that parental involvement remains a 
crucial point in all the efforts to enhance school development. The researcher in the study 
also investigates the assumption that parents from the rural areas do not take part in their 
children’s activities because they don’t care. Researching, writing and collecting data and 
putting it on the shelves do not solve our problems. The problems are escalating; steps need 
to be taken before it is too late. The focus of the research is managing school partnership in 
promoting parental involvement in the education of their children; how the school’s climate 
can be changed and be made accessible to parents. Educators must be taught how to invite 
and involve parents in the school’s activities. Parents have to be empowered as effective 
participants in school activities. Parents and educators should work together in solving their 
own problems and to overcome numerous challenges in their schools. Parents and educators 
have to develop trust and be able to remove the obstacles, various elements and factors that 
prevent them from working together to develop the schools as powerful working 
organisations. 
 
In this chapter I presented an overview of parents’ involvement in school governance starting 
with and moving to the present situation. I showed how democracy, the constitution, and Acts 
underpinned and supported this notion of parental involvement. I presented a picture of 
School Governing Bodies in rural schools and discussed them in relation to much 
currentlocal research. Finally, I looked at the theories that underpin the whole idea of parents’ 
participation, democracy and decentralisation in the education system. In the next chapter I 
present the methodological approach this research employed. 
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CHAPTER THREE:        RESEARCH DESIGN AND METHODOLOGY 
 
3.1    INTRODUCTION 
 
The goal of my study was to contribute towards changing parents, principals and all other 
stakeholders in education towards assumptions about the value of involving all stakeholders 
such as parents in the effective management of schools and investigated the stakeholders’ 
experience and understanding of stakeholders’ roles in school governance. The study 
implemented case study research in form of School-wide research focusing on the concern 
about the lack of parental involvement in school governance, and looking for a way to reach 
more parents to involve them in meaningful ways. Action research was deliberate, solution-
oriented investigation that was group or personally owned and conducted since my goal 
sought to explore meaning and participants’ perception of parents’ participation in education 
governance, this research was oriented in the transformative paradigm. 
 
The research was comprised of qualitative components, to make sure that the findings were 
based on the views of the respondents. A qualitative inquiry was used to explore in detail 
parents’ experiences of their opportunities for involvement in the school, and the impact of 
these experiences on their own point of view or reasoning. A brief overview of research 
paradigms was presented, how they developed and changed over the past century in terms of 
ontology and epistemology. An argument of why I decided to base my study in the 
transformative paradigm and its limitations will be presented to conclude this section. Next, I 
present my reasons for selecting the case study method and clarify the research sample and 
data collection techniques. I also give a brief overview of how I analysed the data. Finally, I 
conclude the chapter by highlighting issues of ethical concern. 
 
3.2  THE NOTION OF A PARADIGM 
 
Many experts in the field of research have defined the term paradigm. Bassey (1995: 12) 
defined a paradigm as a: Network of coherent ideas about the nature of the world and of the 
functions of researchers, which are adhered to by a group of researchers, condition the 
patterns of their thinking and underpin their research actions. According to Mertens (2005: 7) 
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“A paradigm is a way of looking at the world. It is composed of certain philosophical 
assumptions that guide and direct thinking and action”. 
 
“The dominant paradigms that guided early educational and psychological research were 
positivist and its successor post-positivist” (Mertens, 2005: 8). Positivist researchers believe 
in the assumption that ‘reality is out there’ and that reality is stable, observable and 
measurable. However, it is hard today to find any researcher referring his/her research as 
positivist due to the fact that it is outdated, “…excludes notions of choice, freedom, 
individuality and moral responsibility” (Cohen et al., 2000: 17). According to Cohen et al. 
(2000: 22) “the central endeavour in the context of the interpretive paradigm is to understand 
the subjective world of human experience to retain the integrity of the phenomenon being 
investigated”. Mungunda (2003: 31) emphasised that “in the interpretive paradigm reality is 
seen as subjective and multiple, seen through the eyes of the participants within the context of 
their frame of reference”. According to Mertens: “The transformative paradigm arose 
partially because of dissatisfaction with the dominant research paradigm and practices and 
because of a realisation that much of sociological and psychological theory has been 
developed from the white, able-bodied, male perspective and was based on the study of male 
subjects” (2005: 17). Likewise, Kincheloe & Mclaren (2000: 279) highlighted that: “critical 
paradigm is concerned in particular with the issues of power and justice and the way that the 
economy, matters of race, class and gender, ideologies, discourses, education, religion and 
other social institutions and cultural dynamics interact to construct social systems”. 
 
3.3   THE TRANSFORMATIVISM PARADIGM 
 
The approach for this study fell within the transformative paradigm. Kincheloe & Mclaren 
(2000: 279) highlighted that a critical paradigm is concerned in particular with the issues of 
power and justice and the way that the economy, matters of race, class and gender, 
ideologies, discourses, education, religion and other social institutions and cultural dynamics 
interact to construct social systems. Mungunda (2003: 30) refers to paradigm as a frame of 
reference or mental map through which we see the world. Transformative paradigm comes 
from the point of critical theorists and participatory researchers who realised the 
imperfections of the constructivist paradigm. Mertens (2005: 9) says that transformative 
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paradigm focuses on multiple realities shape by social, political, cultural, economic, ethnic, 
gender, and disability values. In this paradigm there was interactive link between researcher 
and participants; knowledge was socially and historically situated. The main aim of the study 
was to contribute towards changing parents, principals and all other stakeholders in education 
towards assumptions about the value of involving parents in the effective management of 
schools. 
 
Although no unified body of literature is representative of the transformative paradigm, four 
characteristics are common to the diverse perspectives represented within it and serve to 
distinguish it from the post positivist and constructivist paradigms (Mertens, Farley, Madison, 
& Singleton, 1994): 
(1) It places central importance on the lives and experiences of the diverse groups that, 
traditionally, have been marginalized (i.e., women, minorities, and persons with 
disabilities). Kelly, Burton, and Regan (1994) suggest that researchers not limit study to 
the lives and experiences of just one marginalized group, but to study the way oppression 
is structured and reproduced. Researchers must focus on how members of oppressed 
groups’ lives are constrained by the actions of oppressors, individually and collectively, 
and on the strategies that oppressed groups use to resist, challenge, and subvert. 
Therefore, studying oppressed people’s lives also means that a study of the oppressors’ 
means of dominance must be included. 
(2) It analyses how and why inequities based on gender, race or ethnicity, disability, sexual 
orientation, and socioeconomic classes are reflected in asymmetric power relationships. 
(3) It examines how results of social inquiry on inequities are linked to political and social 
action. 
(4) It uses a transformative theory to develop the program theory and the research approach.  
A program theory is a set of beliefs about the way a programme works or why a problem 
occurs.  
 
 
 
   
 
48 
 
3.4  LIMITATIONS OF TRANSFORMATIVE RESEARCH  
 
Transformative researchers are pluralistic and evolving in their methodologies. The 
empiricists who work within the transformative tradition tend to use quantitative methods; 
however, they emphasize a need for more care and rigor in following existing methods 
commonly associated with the post positivist paradigm to avoid sexist, racist, or otherwise 
biased results (Eichler, 1991; Harding, 1993). Other transformative researchers use a wide 
diversity of methods; many make use of qualitative methods, such as interviews, 
observations, and document review, within a transformative framework (Reinharz, 1992). In 
transformative research that comes from the participatory action research tradition, it is 
viewed as essential to involve the people who are the research participants in the planning, 
conduct, analysis, interpretation, and use of the research. A common theme in the 
methodology is inclusion of diverse voices from the margins. Mertens (1995) identified three 
characteristics of the transformative paradigm with ethical implications for methodological 
choices: 
(1) Traditionally silenced voices must be included to ensure that groups marginalized in 
society are equally heard during the research process and the formation of the findings 
and recommendations. 
(2) An analysis of power inequities in terms of the social relationships involved in the 
planning, implementation, and reporting of the research is needed to ensure an equitable 
distribution of resources (conceptual and material). 
(3) A mechanism should be identified to enable the research results to be linked to social 
action; those who are most oppressed and least powerful should be at the centre of the 
plans for action in order to empower them to change their own lives. 
 
The transformative paradigm’s epistemological assumption centres on the meaning of 
knowledge as it is defined from a prism of cultural lenses and the power issues involved in 
the determination of what is considered legitimate knowledge. This means that not only is the 
relationship between the knower and the would-be known (i.e., the researcher and 
participants) interactive, it also involves a consciousness of cultural complexities in that 
relationship. In order to address issues of power in understanding what is valued as 
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knowledge, Harding (1993: 56) recommends that the researcher use a methodology that 
involves “starting off thought’ from the lives of marginalized people”. This would reveal 
more of the unexamined assumptions influencing science and generate more critical 
questions. The relationship should be empowering to those without power. Thus, research 
should examine ways the research benefits or does not benefit the participants (Kelly et al., 
1994). 
 
3.5  RESEARCH DESIGN: CASE STUDY 
 
Gorman, Hammersley and Foster (2000: 3) define the case study as referring to research that 
investigates a few cases, often just one, in considerable depth. The value of a case study lies 
in the potential richness of the data, and the extent to which the researcher can convey a sense 
of how the case functions. Among the advantages of case study is the notion that case studies 
present research or evaluation data in a more publicly accessible form than other kinds of 
research (Bassey, 1999: 23). This was a significant advantage considering my purpose of 
stimulating interest among education managers and policy makers.  
 
3.6  THE RESEARCH SITE AND PARTICIPANTS 
 
I conducted my research in a rural district of Waterberg, Limpopo. The problem I had in 
mind was a clear description of ‘rural’ since the school I wanted to conduct my research at 
was about 120 kilometres from the city. The school I conducted my research at is called 
Mashamaite Secondary. It was chosen because of its convenience since I am working there 
and that it would be convenient in all aspects for my research. I had previously worked with 
the school principal before, and the first time I approached him about allowing me to do my 
research in his school, he gave me a warm welcome. Since my research used focus groups, I 
selected three members of the School Management Team (SMT), five educators, five learners 
from the Representative Council of Learners (RCL) which was basically one representative 
from each grade (equals to five, from grade 8 to 12) and its chairperson, and I selected five 
parents, two of whom were members of the School Governing Body (SGB). The school 
principal was automatically chosen in the study. I chose those participants because according 
to Johnson and Christensen (2004: 45) a qualitative researcher uses purposeful or judgment 
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sampling, since sampling always aims at locating information-rich individuals, those who are 
knowledgeable and informative about the phenomenon under investigation. 
 
3.7 THE CONTEXT OF THE SCHOOL 
 
The school is about 120 km northwest of Mokopane. The area is predominantly rural and is 
characterised by poverty and high unemployment. The school, which was used in this study, 
is in Baltimore circuit in Waterberg district. The majority of students who attend in this 
school come from poor families; some of the parents are unemployed and depend on social 
grants. Others who work earn a low income. In these communities, the able-bodied people 
leave these communities to search for employment in towns and cities. Moreover, the school 
lack many educational resources and do not have libraries, laboratories and even running 
water. Some children stay far from their schools and have to walk some kilometres to and 
from the school. The school consists of 375 learners and serves very poor socioeconomic 
community. 
 
3.8  CHARACTERISTICS OF PARTICIPANTS 
 
Participants have been purposefully selected and used; I used the principal, parents, educators 
and learners at Mogalakwena rural community. Gay & Airasian (2000: 209) point out that the 
qualitative researcher relies on purposive selection of their participants. These participants 
were selected to provide rich data concerning the research topic. According to Johnson & 
Christensen (2004: 45) a qualitative researcher uses purposeful or judgment sampling, since 
sampling always aims at locating information-rich individuals, those who are knowledgeable 
and informative about the phenomenon under investigation. 
 
 
3.8.1 The School Governing Body (SGB) 
 
The SGB Focus group consisted of five participants. Two of them were females of 60 years 
of age all the other participant was a male between 40 and 60 years of age. His position in the 
SGB is vice chairperson. All participants have served on the body for just one year. 
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3.8.2 The School Management Team (SMT) 
 
The SMT Focus group consisted of four members, two Heads of Departments (HODs) and 
one deputy principal. The principal was deliberately left out to allow members of the SMT to 
talk freely even about him, without being intimidated by his presence. Three HODs were 
females between the ages of 35 and 40 years. They have been in management for two to five 
years. The deputy was a female, with ten years of experience in management and she was 
between 40 and 45 years old. 
 
3.8.3  Educators 
 
The Educators’ focus group consisted of five participants: three males and two females. The 
male educators ranged from 30 to 40 years while females ranged from 35 to 45. Females had 
more teaching experience than males (in terms of years of service). 
 
3.8.4 Learners: The Representative Council of Learners (RCL)  
 
The RCL focus group consisted of six participants, one representative from each grade and 
the chairperson of the RCL who came from grade 12. There were three boys (including the 
chairperson) and three girls. They have served as learner representatives for one year, except 
for the chairperson who has two years’ experience as a learner representative. 
 
3.9 DATA GATHERING TECHNIQUE: TRIANGULATION 
 
I used focus group interviews, semi-structured interviews, and the analysis of school 
documents. I used three types of instruments in this study to allow for triangulation. Terre 
Blanche and Kelly (2004: 22) explain that triangulation entails collecting material in as many 
different ways and from as many diverse sources as possible. This can help the researcher to 
“home in” on a correct understanding of a phenomenon by approaching it from several 
different angles. Newman & Benz (1998: 200) say triangulation refers to combining two or 
more data collection techniques or methods in one design. Struwig & Stead (2001: 145) say 
that various methods can be used to analyse the data, such as observation, quantitative 
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measures, interviews, or documents. I did this by using interviews, focus-group discussion, 
and document analysis as data collection methods. Apart from data triangulation, a researcher 
could also engage in method triangulation by analysing data both quantitative and 
qualitatively.  
 
I did not, however, expect the same result when I used different methods of investigation, but 
to get a better understanding of my study. Gall et al. (1996: 547); Neuman (2000: 124-5) and 
Mason (2002: 66) have affirmed the function of triangulation. Patton put the advantages of 
triangulation in this way: “Studies that use one method are more vulnerable to arrows linked 
to that particular method (e.g., loaded interview questions, biased, or untrue responses) than 
studies that use multiple methods in which different types of data provide cross-data validity 
checks (2002: 248). However, triangulation has been criticised for some weaknesses. Flick 
(2004: 179) views triangulation “less as a validation strategy and more as a strategy for 
justifying and underpinning knowledge by gaining additional knowledge”. Fielding and 
Fielding cited in Cohen et al. (2000: 115) added “Methodological triangulation does not 
necessarily increase validity, reduce bias or bring objectivity to research”. Whereas those 
criticisms might be true, the use of triangulation allowed me to cross check my data from 
different data collection techniques. 
 
3.9.1  Focus groups 
 
 Krueger, cited by Struwig and Stead (2001: 99) explains a focus group as “a carefully 
planned discussion designed to obtain perceptions on a defined area of interest in a 
permissive, non-threatening environment”. Johnson & Christensen (2004: 185) explain a 
focus group as “a type of group interview in which a moderator/researcher (person leading 
the focus group discussion) leads a discussion with a small group of individuals, in the case 
of this study the educators, learners and parents. This is done to examine, in detail, how the 
group members think and feel about a topic. It is called the “focus” group because the 
researcher keeps the individuals in the group focused on the topic being discussed”. Focus 
groups can be defined as a group discussion in which a small number of participants typically 
six to twelve, talk about topics of special relevance to a study under the guidance of a 
moderator (Hoberg 1999: 136).The primary technique of data gathering was focus group with 
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school management team, members of RCL and teachers of Mogalakwena rural community. 
The reasons for using this method were that it is socially oriented, studies participants in the 
natural real life atmosphere I chose five educators who were conveners of different extra-
mural activities at the schools, e.g. sports, fundraising, cultural, entertainment, and safety 
committees. This was done so as to find out the kinds of problems that they were 
experiencing in their different committees about parental involvement in these activities at 
the schools. 
 
Five learners from RCL were chosen both boys and girls, some children of the parents 
mentioned above, and some children members of the SGB, and others who were involved in 
extra-mural activities at school. Both learners who participated in sport and those who were 
assisting in sports or extra-mural activities were selected, so as to get the real picture of what 
was happening about the parental involvement at these schools.It also allowed the facilitator 
the flexibility to explore anticipated issues as they arose in the discussion, the results had high 
face validity- the findings appeared believable, it was relatively of low cost. It provided quick 
results and it can increase the sample size of qualitative studies by interviewing more people 
at the same time (Marshal & Rossman 1994: 84). What was remarkable about focus groups 
was that its moderation was task-oriented, that means both the researcher and participants 
oriented to the task of producing opinions (Puchta and Potter, 2004: 17). 
 
Focus group interviews are not really interviews, but rather discussions that can happen in a 
less formal and threatening environment. The aim of selecting this focus group was based on 
the assumption that I would obtain information from all stakeholders at school. Krueger & 
Casey (2000: 7) view the purpose of focus group interviews as promoting self-disclosure 
between participants and to give the researcher the idea of what people think and feel about 
the topic. This group was a homogeneous group (composed of similar kinds of people), not 
heterogeneous, so that the group could not form cliques and coalitions. When using this 
method of data gathering the researcher is advised to use more than one focus group, so as 
not to rely on a single focus group’s information. Focus group interviews were repeated until 
the information became saturated (Schurink et al, (1998: 317). During interviews I used 
structured interviews. This view has been supported by Krueger (1994: 6) in his definition of 
focus group writing when he states that “a focus group is a carefully planned discussion 
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designed to obtain perceptions on a defined area of interest in a permissive, non-threatening 
environment”. The goal of focus groups is to elicit perceptions, feelings, attitudes and ideas 
of participants about a selected topic (Vaughn cited in Puchta & Potter, 2004: 5).Participants 
responded to open-ended questions as indicated by Schurink et al. (1998: 314). I also 
intended to see themes, topics and patterns emerging from the interview transcripts and 
avoided simply trying to confirm my own ideas. 
 
 3.9.2    Limitations of focus groups  
 
Focus group method was not merely, as is sometimes argued (Vaughn et al. 1996), a quick 
way to pick up relevant themes around a topic, but a social event that includes performances 
by all concerned. From this perspective, language was viewed not as a neutral conveyor of 
information, but as functional and constructive, as a medium which people use to achieve a 
variety of actions (Potter & Wetherell 1987). This research was not primarily concerned with 
which level of analysis of talk to use, for example Discourse Analysis or Conversation 
Analysis (e.g. Billig 1999, Schegloff 1999); rather, I focused on some specific issues which 
might arise for any analysis of focus group data, and utilized techniques from both the above 
approaches. Wilkinson (1998) argues that many articles based on focus group research appear 
to be treating the data as identical to individual interview data, and the unique aspects of 
focus groups are habitually ignored in the analysis. An important characteristic of focus 
groups was that it often stated that groups, rather than individuals within groups, are the main 
unit of analysis (Kreuger 1994, Morgan 1988). Sifunda (2001: 42) states that the presence of 
the researcher as a facilitator in focus groups and the fact that the researcher’s interests drive 
the focus groups can contaminate data. Morgan (1997) argues that there is a very real concern 
that the facilitator in the name of maintaining the interview focus will influence the group 
interaction. Krueger (cited in Morgan, 1998: 49) highlights these limitations or possible 
problems about focus groups, namely: 
  Distractions; this was true of my focus group interview with learners who kept on 
being distracted by other learners. 
 Too few or too many participants; 
 lack of equipment; and the problem posed by the size of the room in which an 
interview is conducted. 
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A question addressed in this research was: how could a group be seen as a “unit of analysis”? 
Another important but little discussed question which was being considered was, for what 
purposes were participants using the focus groups? These issues were treated as procedural 
“problems” for the moderator to minimize (Kreuger 1994, Vaughn et al. 1996). I suggest that 
these “problems” are an integral part of focus group use, and even if mitigated by moderator 
techniques, will still exist. Therefore, a question for the researcher is, “how can an analysis 
take account of these concerns”? The distinction between data collection and analysis is not 
clear cut (Silverman 1993, Potter 1996). For this reason my analysis was integrated with 
consideration of what goes on in focus group discussions. 
 
 3.9.3   Semi-structured interviews 
 
Most of the data were collected by conducting interviews because I was interested in 
capturing people’s knowledge, experience and understanding of a certain phenomenon. 
According to Patton cited in Merriam (2001: 72) “We interview people to find out from them 
those things we cannot directly observe … and the purpose of interviewing, then, is to allow 
us to enter into the other people’s perspective”. The semi-structured interview has been 
selected as it provides me with the main questions of focus and guides me not to lose the aim 
of the interview. In addition, the semi-structured interview offered me the opportunity to ask 
probing questions that emerged from the interviewee’s responses and allowed the generation 
of new ideas that will lead to richer data. The interviews were focused on the roles, 
experience, understanding, issues and challenges of stakeholders in school governance. 
 
Cohen et al. (2000: 278) emphasised the advantages of semi-structured interviews as follows: 
The framing of questions for a semi-structured interview considers prompts and probes. 
Prompts enable the interviewer to clarify topics or questions, whilst probes enable the 
interviewer to ask respondents to extend, elaborate, add to, provide detail for, clarify or 
qualify their response, thereby addressing richness, depth of response, comprehensiveness 
and honesty that are some of the hallmarks of successful interviewing. The choice was given 
to all participants to choose the language in which they felt comfortable and able to express 
themselves very well. As a result all fives school management team members and one teacher 
chose their interviews to be conducted in the local language. The school principal and four 
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teachers were interviewed in English. All interviews were tape recorded and I translated those 
in the local language to English. I am fluent in both languages, since the participants’ local 
language is my first language and English is my second language and the same language I am 
using in this course. 
 
3.9.4  Document analysis 
Merriam (2001: 126) emphasised that “Documentary data are particularly good sources for 
qualitative case studies because they can ground an investigation in the context of the 
problem being investigated” (emphasis in the original). I probed how parents have been 
involved in school governance by reading some school documents such as previous School 
Governing Board minutes, SMT meeting, RCL meetings, staff meetings and departmental 
meetings. These meetings were important for the study since I was interested in observing 
parents participation, the power relations in the meeting, the relationship between the  
learners, principal, teachers in School Board and parents and the flow of decision-making 
also looked at the meeting process, how it was planned, who chaired and his/her role and the 
parents’ attendance.  
3.10 DATA ANALYSIS 
Qualitative analysis can be defined as a “process of reviewing, synthesising and interpreting 
data to describe and explain the phenomena or social worlds being studied” (Fossey et al 
2002: 728). The purpose of the analysis is to reduce the data to an intelligible and 
interpretative form so that the relations between the research problems can be studied and 
tested and conclusions can be drawn (Kruger, De Vos, Fouché & Venter 2005: 218). 
Interpretation means that the results of the analysis are taken, inferences that are pertinent to 
the research relations that have been studied are drawn and conclusions about the relations 
are made. The constant comparative (Glaser & Strauss, 1967) data analysis was completed 
first, and Tesch’s (1990) eight step qualitative process was used to manually code the data for 
aspects of the partnership in school management. After an initial coding of the data generated 
topics and themes, a second review was com The constant comparative (Glaser & Strauss, 
1967) data analysis was completed first, and Tesch’s (1990) eight step qualitative process 
was used to manually code the data for aspects of the context of working-class identity. After 
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an initial coding of the data generated topics and themes, a second review was completed for 
data reduction and to shift to a conceptually oriented category codes and specific sub-
category codes, and to make coding assignments in the data, pelted for data reduction and to 
shift to a conceptually oriented.  
 
Qualitative analysis can be defined as a “process of reviewing, synthesising and interpreting 
data to describe and explain the phenomena or social worlds being studied” (Fossey et al 
2002: 728). The purpose of the analysis is to reduce the data to an intelligible and 
interpretative form so that the relations between the research problems can be studied and 
tested and conclusions can be drawn (Kruger, De Vos, Fouché & Venter 2005: 218). 
Interpretation means that the results of the analysis are taken, inferences that are pertinent to 
the research relations that have been studied are drawn and conclusions about the relations 
are made. The study has implemented case study in form of School-wide research focusing 
on the concern about the lack of parental involvement in school governance, and looking for 
a way to reach more parents to involve them in meaningful ways. Action research is 
deliberate, solution-oriented investigation that is group or personally owned and conducted. It 
is characterized by spiralling cycles of problem identification, systematic data collection, 
reflection, analysis, data-driven action taken, and, finally, problem redefinition. The linking 
of the terms “action” and “research” highlights the essential features of this method: trying 
out ideas in practice as a means of increasing knowledge about or improving curriculum, 
teaching, and learning (Kemmis & McTaggart, 1988). This process creates new patterns of 
collegiality, communication, and sharing. Contributions to the body of knowledge about 
effective parental involvement in school governance may also result. 
 
Qualitative data can be in the form of field notes, photographs, video recordings, personal 
documents, memos, public records or transcribed interviews. In qualitative research the 
researcher is the main tool, collecting data and examining the understanding the person itself 
has on his or her reality. The emphasis is on the subjective view of the participant. Such 
researches are methodical and demand accuracy and to follow fixed and predetermined rules, 
although they are not standardised. The researcher analyses his rich data to precision by 
reviewing them again and again and then cross checking them. The researcher’s intuitions the 
key factor in the data analysis. During the analysing, themes and ideas emerge and develop 
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from the data, which the researcher builds on. When data analysing has been completed, the 
researcher often uses quotations from the data to paint a picture and substantiate the 
presentation (Bogdan and Biklen, 2003). In qualitative research the sample size is usually 
small and therefore, generalisation from the sample over to the whole is not possible. Indeed, 
generalisation is not the aim of a qualitative research, but rather to understand and illustrate 
the experiences of individuals.  
 
Like Bogdan & Biklen (2003) claim, qualitative researchers look at findings of each research 
as a small part of a bigger picture. Individuals experience things differently, and interpret 
their experiences and situations in different ways. Despite being fixed and have 
predetermined rules, qualitative approach is flexible. The researcher views, subjectively, 
people’s experiences in their context. Thus, it is especially suitable to use qualitative 
approach when the researcher wants to gain a deep understanding of individual’s experiences, 
in their correct settings. With this approach he gains an integral picture of peoples’ lives, their 
experiences and encounters. 
 
According to Bogdan & Biklen (2003), in order to conduct good qualitative research, there 
are a few things that the researcher needs to consider. First of all, the researcher must treat his 
participants with respect and develop a close relationship built on trust. Equality, closeness 
and informality in the relationship should be stressed. Second, the researcher must secure the 
participants’ interest and make sure that participation in the research does not lead to loss of 
prestige or cause any harm to them. Bogdan & Biklen (2003) claim that, it is important to 
make sure that participants feel at ease and talk freely about their experiences and points of 
view. Such interviews produce good and rich data, which clearly convey the participant’s 
perspectives. The golden rule of conducting good qualitative interviews is deep listening and 
if the researcher does not fully understand everything the respondent is saying, he needs to 
ask for clarification. He may also need to ask probing questions in order to get more details 
and particulars. 
 
 According to Taylor and Bogdan (1984: 130) data analysis is an on-going, creative and 
dynamic process whereby the researcher attempts to gain deeper understanding of what they 
have studied and continually refine the findings. The process of data collection is not an end 
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to itself. Birley & Moreland (1998: 58) maintain that data analysis along with data collection 
is the real essence of the research process. Miles and Huberman (1994: 23-24) identify three 
components of analysis namely data reduction, data display and conclusion drawing/ 
verification. He defines data reduction as a process of selecting, abstracting and transforming 
the raw data that appear in edited field notes.This process is part of the data that sharpens, 
sorts, focuses, discards and organises data in such a way that final conclusion can be drawn 
and verified. 
 
Taylor & Bogdan (1984: 130) mention the following phases as essential to data analysis: 
 The ongoing discovery phase where by themes are identified and concepts and 
propositions are developed. 
 Coding the data and refining ones’ understanding of the subject matter. 
 The researcher attempts to discount his/ her findings that are to understand the data in 
the context in which they were collected. 
Creswell (2009: 1) contends that, “whilst action research is a reflective process that allows 
for inquiry and discussion as components of the “research”. The inductive constant 
comparative manual data analysis process produced two levels of data codes. First, ten initial 
narrow sub-categories were generated that were reduced to three broad coding categories and 
applied to the data for understanding self-described causes of non-parental involvement, 
challenges and consequences of non-involvement by all stakeholders in school management. 
In the broad category ‘Partnerships in school management,’ Data analysis is an on-going 
process involving continual reflection about data, asking questions and writing memos 
throughout the study. It is conducted concurrently with gathering data, making interpretations 
and writing report (Cresswell, 2007). The following steps of Creswell (2009) (figure 4.2) 
were followed in processing the data which was both in form of primary and secondary. 
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Figure 3.1: showing qualitative interpretive categorisation in relation to Creswell's 
(2009:185) seven step data analysis overview. 
 
As there are specific research questions to address, a-priori categories were developed to 
encourage the researcher to look out for particular aspects within the data, providing initial 
focus. Miles and Huberman (1994) advocate a provisional start list of categories generated 
from the research questions (Miles and Huberman, 1994) a strategy often used in the health 
sciences (Cresswell, 2009). 
Data in this study was collected and recorded on a tape recorder. When the interviews were 
completed, all the recorded data was transcribed. The researcher made the transcriptions by 
listening to the tape recordings of each interview with the aim of familiarising herself with 
the participant’s words. The tape recorded interview was then transcribed into written text 
and a verbatim account of everything that was said during the interview was written down 
(Hycner 1999: 150). The data was transcribed manually with the aim of identifying the most 
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important themes and concepts.  
 
The researcher coded the data herself by using open coding. The researcher coded the data 
herself by using open coding, which is described by Strauss and Corbin (1990) as the process 
of identifying themes that emerge from the raw data. All the themes in the coding scheme 
were straight forward and could be easily identified, which resulted in sub-themes emerging 
on their own. The open coding process for the semi-structured interviews resulted in a coding 
scheme with four (4) major themes indicated in the research findings below. In summary, the 
ten initial narrow sub-categories and three broad coding categories that were generated from 
the manual constant comparative data analysis confirm Barker’s (1995) findings from a 
qualitative study that identified a series of themes describing working-class academics; they 
(a) possess fewer financial resources, (b) experience feelings of invisibility due to the myth of 
classlessness, (c) have few working-class based professional and social support systems, (d) 
experience insecurity about their intellectual ability, and (e) often have fears of inadequacy in 
social and professional situations. In addition, the results of this analysis mirror the issues 
identified in a series of edited volumes of essays written by working-class academics (Ryan 
& Sackrey, 1984; Tokarczyk & Fay, 1993; Dews & Law, 1995; Shepard, McMillan, & Tate, 
1998; Welsch, 2005; Muzzati & Samarco, 2006) that identify important characteristics and 
descriptors from a personal viewpoint. 
 
The challenge was that since rural communities are not easily accessible, particularly parents, 
I had to visit the school now and then, and at times visit during weekends when all parent 
participants I wanted to interview were there. This was time-consuming and tiring. The 
degree of familiarity between the participants and me was a challenge and very dangerous as 
it was jeopardising my research. It was dangerous in the sense that one can only tell what 
they think I know, and since some of the participants were my elders they decided not to 
disclose important and sensitive information to a young man like me. The language issue 
seemed to be a challenge. Rural learners express themselves badly in English, so this meant 
that I had to conduct my interviews in Sotho in order to accommodate both learners and 
parents who could not speak English. This meant the immense task of translating into English 
later on. 
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3.11 ENHANCING CREDIBILITY AND TRUSTWORTHINESS OF THE 
FINDINGS  
 
3.11.1 Reliability 
 
McMillan & Schumacher (1993:168) state that reliability means that the measurement is 
consistent each and every time it is done the results are the same. The issue of reliability is 
relevant in this study because of the use of the interviews. The question to be asked in terms 
of reliability is how similar will the results of the instrument be if used on other occasions. 
The answer may be, they might be the same or similar. 
 
3.11.2 Validity 
 
Validity refers to trustworthiness or credibility. The semi-structured interviews used were 
intended to measure the extent to which parental involvement is already present in the 
schools. According to MacMillan & Schumacher (1993:167) the case of validity refers to the 
extent to which inferences made from the questions are appropriate and meaningful to the 
study. 
  
3.11.3 Triangulation 
 
Newman & Benz (1998:200) say triangulation refers to combining two or more data 
collection techniques or methods in one design. Struwig & Stead (2001:145) say that various 
methods can be used to analyse the data, such as observation, quantitative measures, 
interviews, or documents. I did this by using interviews, focus-group discussion, and 
document analysis as data collection methods. This confirmed the credibility of the data, and 
the different techniques guided similar results.  
 
3.11.4 Generalisability or applicability 
 
Maxwell and Patton cited by Struwig & Stead (2001:145), say “generalisability or 
applicability refers to the degree to which the data can be generalized within a group 
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(similar to internal validity) or to other groups (similar to external validity). Fien and Hillcoat 
cited by McFarlane (2000:28) say that the research can be seen as “situation specific”, which 
implies that the findings will only apply to the school in which the research was done - in my 
case Mogalakwena rural community. Fien and Hillcoat cited by McFarlane (2000:28), argue 
that although the findings will apply to the identified school, they could be relevant to schools 
in similar settings, which implies that the results can to a certain extent be transferred to other 
similar settings. 
  
3.11.5 Descriptive validity 
 
Struwig & Stead (2001:144) state that “descriptive validity refers to whether the information 
provided is factually accurate and comprehensive or whether it has been partly omitted or 
distorted”. As it is mostly the case with researchers to omit or distort the information 
collected from the participants. In order to guard against descriptive validity I had to ask the 
assistance of the participants and an educator from school in examining the accuracy of the 
data collected. In some instances we disagreed on the interpretation of the data, and then we 
had to reach an agreement. 
 
3.11.6  Interpretative validity 
 
According to Struwig & Stead (2001:144) interpretative validity is indicative of whether the 
participants’ meanings or perspectives, e.g. of events or behaviours, are accurately reported. 
The emphasis in this must be placed on the perspectives and language of the participants, 
rather than on the interpretations and terminology of the researcher. As a researcher in this 
case I used easy language and my advantage was that I could speak the language of the 
participants, and I refrained from using complicated terminology in the research.  
 
3.11.7 Researcher effects 
 
This term refers to the degree to which you as a researcher are biased in reporting and 
interpreting the findings of your study, Struwig & Stead (2001:145). I knew that I had to 
explain my background to the participants and also make them aware why I was doing this 
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study of parental involvement in the education of their children. I knew that they might be 
shy to give the correct information to me, so I made it clear that I wanted them to be involved 
in their children’s education and help teachers in their plight to educate children. I also 
mentioned that I was there as a researcher not as an educator, since most of them knew me as 
an educator. I deliberately chose one school where I was working as a teacher. Our schools 
are not close to each other, but most educators and parents know each other. The information 
I received from both educators and parents was honest because we have known each other for 
some time. 
 
3.12  ETHICAL CONSINDERATIONS 
 
3.12.1 INTRODUCTION 
 
Janse van Rensburg (2001: 28) describes research ethics as referring to the moral dimensions 
of researching – about what is right and wrong while engaged in research. In order to ensure 
that all participants are happy, the use of consent forms is highly recommended. Ethical 
issues are often deemed to be resolved by procedures such as voluntary participation, 
informed consent, absence of risk or harm, confidentiality, and anonymity Mason (2002: 41) 
states that qualitative researchers should be as concerned to produce a moral or ethical 
research design as we are to produce an intellectually coherent and compelling one. This 
means attempting only to carry out data generation and analysis morally, but also to plan,“our 
research and frame our questions in an ethical manner too”. Before the commencement of the 
purpose of the research and explaining the research protocol which states clearly the 
participants’ rights to voluntary involvement in and withdrawal from the research at any time.  
 
I did this in the language the participant understands. I am personally well known by all 
research participants, due to the fact that I work in the area. This degree of familiarity 
between the participants and myself will be a challenge and very dangerous as it could 
jeopardise my research. It will be dangerous in the sense that one can only tell what they 
think I know, and since they are all my elders they can decide not to disclose important and 
sensitive information to a young man like me. To avoid all those problems I always make a 
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clear introduction of myself, explain the purpose of my study, and clarify the state of 
confidentiality and participants’ rights before the commencement of the interviews. 
 
3.12.2  Letters for permission 
 
In order to collect data from schools I had to complete a form to apply to the Education 
Department for permission to visit the schools. Application letters were also sent to the 
principal of the selected schools and the Governing Bodies. The principal also allowed me to 
visit their schools and were enthusiastic about the whole research issue.  
 
3.12.3 Confidentiality and anonymity 
 
De Vos et al, (2005:61) define privacy as something that is not intended for others to observe 
or to analyse, and that it is the right of an individual to decide the time to reveal his/her 
attitudes, beliefs, and behaviour to the public. All educators, parents and learners were 
assured that the information obtained would be treated confidentially and only be used for the 
purposes of the study. I also assured them that no names would be included in the study. 
Participants’ confidentiality and anonymity were guaranteed. I changed all participant names 
into pseudonyms during data presentation for safety and confidentiality reasons. Data will be 
stored securely and shown to participants for member checking.   
 
3.12.4  Informed consent 
 
According to Babbie (2001:470) informed consent is called “voluntary participation”. 
Neuman (2000:124) confirms what is said by Babbie by adding that no one should be forced 
to participate in a research project, people must take part voluntarily. The participants were 
made aware of the fact that they were participating voluntarily and could withdraw at any 
time. 
 
3.12.5 Avoidance of harm 
 
De Vos, Strydom, Fouché & Delport (2005:57) say that “subjects can be harmed in a 
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physical or emotional manner”. The above made me very sceptical as to whom to 
involve in the investigation. My participants were made aware of the fact that they were not 
obligated to participate in the investigation and not forced to answer any questions that might 
be uncomfortable for them to answer.  
 
3.13 CONCLUSION 
 
What the researcher has done so far is to collect data as explained in this chapter. The 
methods used to collect data from all the school have been explained in detail. The question 
of how access had been gained has also been explained. The researcher was left with the task 
of analysing the data that had been collected. 
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CHAPTER FOUR: PRESENTATION AND DISCUSSION OF FINDINGS 
 
4.1 INTRODUCTION 
 
The study has revealed important opinions of my questions investigated namely; how can 
stakeholders be mobilised to actively participate in the education of their rural high school 
children? The following sub-questions were investigated: How do rural high schools parents 
participate in the education of their children? What role does SGBs play in encouraging 
parents to partake in school activities? How can empowerment good practice be used to 
mobilise and encourage parents to take part in the education of their children?; And how can 
parent components be made aware of hindering factors and, how can they change after they 
have been empowered? And how can parents see and value their contribution in school 
governance? 
 
The discussions include findings from literature review and the empirical study and 
comparisons were made giving account of what the study revealed about the questions 
investigated. The literature control was employed to provide a framework for understanding 
partnership in school management. Chapter 3 briefly explained the data collection techniques 
used in this research and touched on how the data was analysed. This chapter presents the 
data gathered from all three techniques used namely semi-structured interviews, group 
interviews, and document analysis. This chapter is strongly shaped by the interview data, in 
the form of document analysis, are then used to support the data generated from the 
interviews. Against the background of my research goal – to explore partnerships in school 
management at Mashamaite School, focused on and probed three issues facing SGB 
members: one, gaining a better understanding of the role of parents and functions of the 
School Board; two, what are the challenges facing School Board parent members; three, what 
are parents’ experiences of being part of this body. The data is reported under three broad 
headings: 1. Consequences and challenges of non-involvement of parents in the education of 
their children as revealed by the study.2. Causes of non-involvement of parents in the 
education of their children revealed by the study. 3. Parent involvement in school governing 
bodies and its enabling effect for parents in community to play a role in school governance. I 
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have developed several sub-themes under each broad heading in order to make the data more 
comprehensible. 
 
The literature control was employed to provide a framework for understanding partnerships 
in school management. Participants were numbered (1; 2; 3) though some were pseudo-
named, to ensure confidentiality. 
4.2 RESEARCH FINDINGS   
In order to determine and assess the extent assess the extent to which stakeholders involved 
in their children’s school homework, this section looks at the themes and sub-themes that 
were identified during the data collection process. From the questions that were asked and are 
reflected in the interview guide (appendix B), three (3) themes emerged from data that was 
analysed in terms of the focus group interviews. 
 
4.3 THEME 1: Causes of non-involvement of parents. 
 
The study clearly revealed that there are many complex factors contributing to the problem of 
non-involvement of parents. Doing the study in a rural area has taught me many things that I 
will treasure forever. The study reveals the main causes for the non-involvement of parents 
are as follows: 
 
4.3.1 Lack of knowledge and poor educational background 
 
Almost all teachers who participated in this study claimed that parents’ poor educational 
background was the main cause of the problem with regard to the difficulties on the School 
Board. Teachers further revealed that due to the poor educational background and lack of 
understanding parents did not really understand and fulfil their roles as School Board 
members. The Principal stated, “As far as my experience and knowledge is concerned parents 
do not fully understand their involvement in School Board”. According to Epstein (1995) 
studies have shown that most teachers would like to have the families of their students 
involved. The problem is that few of them know how to go about getting the parents to 
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participate and be involved. Baker et al. (in Ferrara and Ferrara, 2005), and Lawrence-
Lightfoot (1999) say that teachers themselves freely admit their lack of training in working 
with parents, especially in the skills they need in order to have effective communication with 
parents. Since the practices of communication are so fundamental for schools in order to 
involve parents in their child’s education, Caspe (2003) suggests that professional 
development and preparation programs for teachers should advocate the development of 
communication skills for teachers. Learners seem to be involved only in insignificant 
structures: 
 
I only serve the school in terms of cleanliness, that is, I supervise learners when they clean 
the school (learner-4) I become involved in uniform inspection and that’s it (learner-3). 
Sometimes when they make noise in the teacher’s absence, I try to calm them down”. 
 
Teacher 1 emphasised that during the seven years she had served on the School Board only 
some parents fulfilled and understood their roles and duties on the board. The teacher went on 
to explain that those parents that did have some degree of understanding concerning what was 
expected of them were at least educated to the Grade 10 level. Some parents understand that 
there are colleagues on the board they just do not know what their duties are, the roles they 
need to play, or that they must fulfil and act in a certain manner (Teacher 1).Similarly, 
Teacher 2 stated that the School Board is responsible for encouraging learners to know why 
they come to school and what their roles at school are. “Some parents never visit the school 
and encourage learners to study hard”. Most of the parents do not understand their roles and 
only a few parents understand and fulfil them. Parent 1 admitted that among the parents on 
the School Board there are some members who do not understand what their involvement is 
in the education of their children. Parent 1 explained that as a parent and a member of the 
School Board she visits the school regularly even when there are no School Board meetings 
and reports things that she identifies as going wrong. “….of course I regularly visits the 
school”. Because of the lack of understanding among parents, some participants felt that the 
School Board term should be expanded and lengthened. Most parents became better 
accustomed to and more familiar with School Board operations towards the end of the third 
year of their term. Teacher 3 suggested that “School Board terms need to be extended from 
three years to five years”. She said: The term is too short, and when parents start to know 
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their roles better the term is almost about to finish. The new members elected then have to re-
start again from the beginning. 
 
The respondents identified several challenges that hinder parents’ involvement. The main 
challenge is poor educational background, which resulted in lack of understanding of 
educational terms and language in use (English) as pointed out by the respondents. Illiteracy 
and low educational level has played a role in inefficiency of School Boards particularly in 
rural schools, as Maile cited in Ngidi (2004: 260) remarked: “Illiteracy among the members 
of SGBs which is specially the case in the rural areas may contribute to their inefficiency”. 
He further argued, “This is possible because illiteracy precludes parents from accessing 
relevant management information from the principal”  During the colonial era the country 
was often at war which is why most parents’ age of 40 upwards did not get a good education, 
as Teacher 3 explained: “It was tough and very dangerous to walk to school in those days. 
Landmines and soldiers were everywhere; therefore, many parents did not want to be 
separated from their children during the dangers of wartime”. Most of the parents did not 
receive a good education: the participants’ profile shows that the highest qualification 
obtained by parents in the School Board of this school is only grade 12. The quality of black 
education during the apartheid era was poor and resulted in poor understanding and lack of 
knowledge among its graduates.  
 
All teachers expressed the view that more development and less problems would result if 
parents had greater educational “experience”. Teacher 1 emphasised:  
 
“If all parents were well educated, the school could develop well and smoothly because now 
when the Principal or teachers rise any suggestions, for instance, to build a library, buy an 
overhead projector or other things parents do not even understand what an overhead 
projector is. And remember they, parents, are the majority, so it will take time for them to 
approve or support the idea”.  
 
But if they were better educated they could make suggestions or support different ideas when 
raised by other members in the board. Teacher 3 stated that: “If parents on the School Board 
were better educated, they could easily notice teachers’ mistakes especially when they are not 
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providing effective teaching and identify the Principal’s weaknesses”.Furthermore, educated 
parents can look for donations and other financial sources that can help the school to develop 
further. 
 
In addition, the study participants revealed that poor educational background, lack of 
understanding and interest in education exists not only with School Board members but also 
with other parents in the community.  They further stated that lack of understanding among 
parents, which also resulted in unmotivated learners, was very common among some  
parents: 
When parents do not know the importance of education they also do not motivate and 
encourage their children to go to school. There are still some parents who do understand that 
they have to control their children the way they want either by giving them domestic work to 
do during school hours or not to permit them to do extra-mural activities like sport. Most of 
those parents are illiterate (Parent 1). The principal pointed out that parents have not really 
been interested in education over the past six years. According to Parent 1 a low level of 
education, the apartheid legacy, and the rural environment the general population lives in are 
some of the factors that contribute to a poor understanding and involvement of parents in 
education. 
 
4.3.2 Relationship and contact between schools and homes 
 
Catron and Allen (1993:51) agree and arguethat in the Early Childhood Programmes, close 
contact and regular communication between home and the school improves the consistency 
with which parents and educatorswork towards the desired goals of promoting the child’s 
development. Most of the respondents are of the view that if parents and the community 
would pay regular visits and give such talks about the issues confronting the communities in 
relation to the school and the behaviour and activities of the learners after school. It will 
inculcate some sort of awareness among the learners who would come to realise that they are 
required to become aware of the roles that they would have to play within their communities 
after school. They suggested that parents-communities bring the topic, which they would like 
to talk about and plan together with the school so that the views of the school head, the 
teachers and the learners would be incorporated for delivery to the learners. In this way, the 
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respondents believe, all the parties would be contributing towards efficiency and 
effectiveness of the school administrators, teachers and the learners’ performance. The 
literature study also mentioned the issue of the gap between the school and the community, . 
McLaughlin (2001:14) emphasized the importance of the school’s programmes and 
organizational programmes that include the community members and the young people, and 
how they are effective in moulding the lives of the young people. If schools and communities 
are not working together, it won’t be easy to keep the learners busy after school hours. 
 
4.3.3 Changes in education system 
 
The Department of Education (1997b: 27), states that the involvement of parents is acrucial 
thing in education. Parents were sensitive before the implementation of OBE to be involved 
in school matters, how they can be involved now that there is evenmore of a change from 
OBE to RNCS (Revised National Curriculum Statement). That alone intimidates parents even 
more. Most parents state that they left school before OBEwas introduced, so they don’t know 
anything. They sometimes make jokes about thenew changes in education, stating that the 
reason why learners are behaving so badly isbecause they are “the children of OBE. The 
children of OBE do not get any corporal punishment”. The sarcasms will be directed to 
educators as if they are the people who are introducing the changes. Christie (1999:283) 
confirms that the new changes do not giveeducators a chance to take decisions or to know 
what is really happening. Education policies are a top-down process, where educators are 
expected to implement changes without questioning them. Parents feel that they must be 
included in the changes of policies.  
 
Parents also suggested that they must be allowed to discuss the school policies and have an 
input, Stern (2003: 47) and Epstein and Dauber (1993: 61). Epstein (2009) also claims that in 
order to get parents involved, it is very important to include parents in developing, reviewing 
and improving school policies that affect students at the school. This will allow families to 
have some input in decisions that affect their children’s education. It is quite valuable in order 
to strengthen school programs, family practices and student learning, to include the 
cooperation of community businesses, cultural and religious organisations, senior citizen 
groups and colleges and universities. Some community activities are after school recreation, 
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tutorial programs, health services, cultural events, summer programs and part-time jobs. 
Epstein claims that if this is well implemented, students, families and schools will increase 
their knowledge of community resources, and that will help students reach important goals 
for learning. 
 
4.3.4 Socio-economic factors 
 
Hoy and Miskel (1996: 19) state that feminists argue that organizations are dominated by a 
male culture that emphasizes conformity, defence to authority, loyalty, competition, 
aggressiveness and efficiency. It transpired from the interview that both female participants 
choose not to oppose the dominant male discourse of the organisation. To support Hoy and 
Miskel’s view on conformity, here is what was said by another female participant: “We keep 
quiet when they dominate us, and by so doing, we give them their place” (parent-1). This 
means that these female participants are not fully recognized in the SGB as valued members 
but seem to be there for the sake of window-dressing so that the organization appears in 
public as if it involves women. This confirms Hoy and Miskel’s (1996: 19) argument that the 
“feminist side of relations is devalued in bureaucratic organizations”. This means that as long 
as bureaucratic organizations exist, women’s voices will not be heard and they will remain 
subordinated to convention in male-dominated structures. This is a major challenge facing 
involvement of stakeholders in school management. 
 
Illiteracy also plays a major role in parental apathy, especially in the rural areas. According to 
Baatjes (The Natal Witness, September 2004) “close to two million adults are poorly 
educated and lack the basic knowledge and skills for active participation in society” (The 
Natal Witness, September 2004). Lack of skills and basic education cause many rural parents 
to undervalue them. As a result they distance themselves from their children’s school matters. 
In that way they leave everything up to the teachers with the attitude that teachers are experts 
and they can best do the job. In my research, it transpired that most parents are illiterate, so it 
becomes hard for them to serve in the governing body. Some teachers also have a tendency to 
look down on parents, treating them as inferiors and this has a negative impact on parental 
participation.  
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Lindle (1989) reports that surveyed parents want teachers to treat them as equals and with 
respect. Parents do not appreciate professional and cold approach from teachers. On the other 
hand, teachers who cultivate a personal touch in their communication style improve 
school/home relationships. Likewise, Lawrence-Lightfoot (1999) maintains that teachers 
need to express a value for parents’ wisdom and authority about their children. Parents were 
asked how often, on average, the school contacts them. Four of the parents maintain that the 
school contacts them regularly, about once a month. According to them, this contact is mostly 
in the form of circular letters informing them what is happening or requesting their 
attendance at school. However, according to Parent 1 and 2 the school only contacts them 
once a term and Parent 3 said the school had not contacted her at all this school year: “No, not 
much. I haven’t been [contacted] since he moved to Mashamaite School, they haven’t 
contacted me”. In spite of such lack of communication, she believes it is very important for 
the school to have a fair amount of communication with the family. Five of the parents 
contact the school themselves regularly, because they have a longing to know everything that 
is going on there. According to Laura, such contact between the home and school is very 
healthy. Hilda said that whenever she has any questions she does not hesitate to contact the 
school. 
 
The SGB research participants revealed that though they could read and write, only one of 
them had completed matric. They made it clear that this is a real problem and many parents 
do not want to serve because they believe it is the duty of the literate and well educated 
people. Another research participant complained that when they interact with teachers, 
teachers do not attempt to make them feel comfortable. She complained that teachers do not 
accept their views, they do not cooperate and they just treat them badly as a way of telling 
them that there is nothing they (parents) can contribute to the teaching profession. 
 
 Most rural parents lack the necessary skills to participate in democratic and professional 
settings. If they can acquire basic skills and knowledge, undoubtedly, the attitude some 
teachers have given them (parents) is likely to change. Baatjes (2004: 3) concluded that “the 
education of adults is particularly significant because they are in the position to use what they 
learn immediately and can participate in the building of a new, participatory democracy.” It 
must be borne in mind that most of the unemployed citizens of South Africa reside in the 
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rural areas. This may have a direct impact on parent participation in the school matters. 
Lezotte & Jacoby (1990: 147) states the importance of the climate and the environment of the 
school for parental involvement (2.7.5). It is emphasized that parents must feel safe around 
the school buildings and also sees the peaceful order in which the school is monitored. The 
literature made it clear that the parents will never complain if they see that their lives are 
threatened but instead just stay away from the school. 
 
Rural dwellers need financial motivation to take part in certain matters. The financial status 
of the rural dwellers may be regarded by Marxists as “alienated workers” (Bowles and Gintis, 
cited in Haralambos, 1980). According to Bowles and Gintis (cited in Haralambos, 1980: 
181), since alienated workers cannot be motivated by intrinsic rewards, since they cannot find 
satisfaction and fulfilment in work itself, they must be motivated by extrinsic rewards such as 
pay and status. The lack of full involvement was also raised by RCL participants when asked 
if they had any knowledge and skills regarding their duties. All of them except the 
chairperson answered in the negative. They also made it clear that there was no workshop or 
training course offered to them, and that caused them not to participate to their fullest 
potential. Failure to develop parental involvement in school management is therefore 
crippling the system in a number of ways. However, there are few positive aspects this study 
has observed, namely, ownership, commitment, shared vision and values. 
 
According to Epstein (1995) studies have shown that most teachers would like to have the 
families of their students involved. The problem isthat few of them know how to go about 
getting the parents to participateand be involved. Baker et al. (in Ferrara and Ferrara, 2005), 
andLawrence-Lightfoot (1999) say that teachers themselves freely admit their lack of training 
in working with parents, especially in the skills they need in order to have effective 
communication with parents. Since the practices of communication are so fundamental for 
schools in order to involve parents in their child’s education, Caspe (2003) suggests that 
professional development and preparation programs for teachers should advocate the 
development of communication skills for teachers. Likewise, Lawrence-Lightfoot (1999) 
maintains that teachers need to express a value for parents’ wisdom and authority about their 
children. Furthermore, it may cause tension between the teacher and parents if the only 
contact from school iswhen the child is not behaving. According to Obeidat and Al-Hassan 
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(2009) it is, therefore, essential for teachers to contact the homes to notify parents of a job 
well done or their child’s progress, not only when theyare lacking in their performances, or 
when their behaviour is causing problems. This, in turn, will promote positive relationships 
with parents. 
 
4.4 THEME 2: Consequences of non-involvement of parents in the education of their 
children as revealed by the study. 
 
Parental involvement is an important part of the school management, which comes into 
operation through the school governing body and practises several vital roles as identified by 
Davidoff & Lazarus (2002: 38): School governing bodies have a central role to play in 
developing a common vision for the school, incorporating the values and principles embodied 
in the school’s mission statement in a school policy that can guide the practices in the school, 
and overseeing the financial and other central roles in providing leadership to the school . 
 
4.4.1 Poor school performance and attendance by the learners  
 
Most of the teachers and the school principal do not take it lightly when every misbehaviour 
or poor performance of learners is heaped on their heads. According to teacher 1:“I believe 
education is a societal issue all stakeholders must be involved” They all feel that parents and 
the communities can contribute towards the performance of their children which they believe 
will impact positively on their effectiveness. They indicated that parents should have some 
time with their children every evening and inspect the work that their children bring home 
and make sure that their children do the homework or assignment. Teacher 2 stated that: 
“parents are not taking part in assisting their children in doing their homework or even 
washing their uniforms”. To these respondents, this is a very important psychological 
strategy, which will have two positive effects on the performance of the learners. First, the 
learners become aware that, it is not the teacher only who will be looking at their schoolwork, 
homework and assignments. This will make the learners to know that they cannot escape 
from laziness and negligence and that both parents-community and the teachers will be in to 
make sure they are doping what they are supposed to do to be successful and improve on 
their performance. 
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 Their conclusion was that if both the teachers and the parents-communities are pulling 
together, they would be able to make a success story together towards a better performance 
by their children. Parents’ regular visits to the school without prior notice to inspect learners’ 
schoolwork not called upon by the school. A good number of learners and teachers (85%) 
agree that parents should pop in their schools from time to time to find out what is going on. 
To these respondents, it will help parents to identify lazy teachers and irresponsible school 
heads who do not contribute towards the performance of their children’s’ school work. The 
Principal supported the collaboration of parents; he said, “Parents are encouraged to make 
visits at school uninvited”. They believe that such impromptu visits are excellent means of 
putting teachers and school heads on their toes. However, 15% of the respondents believe that 
such visit could be disruptive and can also erase their control and dignity. Generally, the 
conclusion in this case was that there should be some collaboration regarding such visits so 
that they become organised to be able to achieve set objectives – better performance - for 
both teachers and learners. 
 
4.4.2 School-home relationship 
 
All the stakeholders realized the consequence of the gap between the home and the school. It 
was also mentioned that most of the damage that has already happened at schools and with 
some learners was caused by this huge gap between educators and parents. The gap was also 
causing problems as far as communication is concerned. The learners sampled for the study 
also made valid contribution in relation to the problem under investigation. Parents who 
responded to better communication between home and school were equally positive stating,  
 
“I enjoyed the parent-teacher forum in the fall,” “I believe that if a student is struggling in 
class and that specific teacher informs the parents and gives them ideas on how to help the 
student, then the student would benefit by having help both at school and home,” and “It all 
starts at home. Parents have to be involved and have to encourage their children or help 
when they need it”  
 
The majority of the learners are of the view that parents’ involvement, especially in relation 
to checking them at home if their homework and assignments have been done will help them 
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to work hard not only at school but at home too. This means that they would be able to 
complete their homework and make the work of the teacher easy by only submitting them for 
marking and not chasing after them to complete their work.  
 
They also indicated that the more parents ask and check their work when they are at home the 
more it will make them to pay attention in class and do their work knowing that they would 
also be checked by their parents. This is a good mark of collaborative effort where both the 
teacher and the parents would be monitoring children’s activities not only at school but at 
home too. They also indicated that if parents are alert and check them, it will also have some 
effects on their behaviour outside the school, especially in the community. Their reason is 
that they would become aware that they are being watched in whatever they are doing both at 
school and at home thereby controlling bad behaviour. The remaining 5% believe that it will 
be interfering in their freedom as learners and will put more pressure on them making it 
impossible to enjoy their youthful years. They further insisted that it is their democratic right 
and should not be infringed by anybody. The conclusion in this case is that learner’s 
acknowledge the need to be monitored in the communities, at home and at school because it 
will make them conscious of whatever they are doing at any place and time. Both educators 
and parents agreed that the communication between them was very poor; as a result there 
were assumptions from both sides. Parents on one side thought that educators do not need 
their assistance and educators on the other side thought that parents do not care about their 
children’s education. 
 
4.4.3 Monitoring the discipline of learners at schools 
 
The views of all the learners and teachers are that discipline is not the duty of the school 
administrators only and do not take the blame parents and communities heap on their heads 
about learners’ indiscipline and disrespect to elders and community property. To these 
respondents, the enforcement and monitoring ofdiscipline should be initiated from the homes 
and among the communities. To these respondents, learners whose parents place good 
manners and obedience as priority from the home will definitely extend that behaviour 
intothe school environment. To them, most disciplinary problems encountered in the school 
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environment can be resolved if parents are actively involved in the communities and monitor 
the way their children behave after school.  
 
The respondents are of the view that they spend less time with the learners while parents and 
the communities spend longer time with their children and for this reason, parents 
participation in disciplinary measures willbe highly effective and efficient and will have 
positive effects on the learner while at school. They further indicated that, when learners are 
regularly monitored to be disciplined, especially at home and in the communities they 
become conscious of their behaviour either in the home, the community or at school. They 
become punctual, pay attention in class, take part in school activities and contribute to 
peaceful school environment conducive to teaching and learning. Their conclusion is that 
disciplined learners from disciplined homes and communities do not put up disruptive 
behaviour in class. They do not disturb other learners and do not participate in disruptive 
behaviour because they have built that positive attitude to life from home. To them, most of 
the successful initiatives required to succeed, as disciplined learners should be initiated from 
the home and in the communities that the learners live and interact. 
 
The study highlighted the huge problem faced by educators at schools when it came tothe 
discipline of learners. Educators explained that learners were disrespectful at school because 
they knew that their parents would not come to school or won’t hear about their 
misbehaviours at schools. The literature explained some possible reasons for learners 
behaving the way they do. Robertson (1999:78) and Jones & Jones (1995:6) in (2.6.6) 
explained the social factors that can cause a child to misbehave. All the stakeholders (parents, 
educators and learners) agreed that learners behave differently in front of their educators, 
parents and their friends, which make it even more difficult to be able to trace the cause. 
Parents and educators were the most affected about the moral degeneration of the learners. 
The most disturbing part was thatit seemed as if it was difficult for them to come up with 
effective means of disciplining these learners. According to them (parents and educators) the 
government was protecting the children with all the laws of the children’s rights. They 
specifically did not like the idea of abolishing corporal punishment in schools, Department of 
education (2000:12). 
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4.4.4 High failure rate and drop-outs 
 
The learners sampled for the study also made valid contribution in relation to the problem 
under investigation. The majority of the learners (95%) are of the view that parents’ 
involvement, especially in relation to checking them at home if their homework and 
assignments havebeen done will help them to work hard not only at school but at home too. 
The learners themselves appear to enjoy these visits, as parent 1 says about her daughter: 
... If we plan a route, he says: ‘But mommy can we also make a turn here so I can see what I 
have read in history or what I have read somewhere in reality also happening”. 
 This means that they would be able to complete their homework and make the work of the 
teacher easy by only submitting them for marking and not chasing after them to complete 
their work. They also indicated that the more parents ask and check their work when they are 
at home the more it will make them to pay attention in class and do their work knowing that 
they would also be checked by their parents. This is a good mark of collaborative effort 
where both the teacher andthe parents would be monitoring children’s activities not only at 
school but at home too. 
 
 When asked about their attitude towards Mashamaite School, the parents all agree that their 
attitude is very positive, except for one parent. Parent 4 was not very positive and on the scale 
of one to five, where one is very negative and five is very positive, she only valued 
Mashamaite School at two: I would say, compared with other public schools. “I am not happy 
with what we get out of the school. Every year, the mark for students is very low and that is 
not what I expect compared with other schools around”. They also indicated that if parents 
are alert and check them, it will also have some effects on their behaviour outside the school, 
especially in the community. Their reason is that they would become aware that they are 
being watched in whatever they are doing both at school and at home thereby controlling bad 
behaviour. The remaining 5% believe that it will be interfering in their freedom as learners 
and will put more pressure on them making it impossible to enjoy their youthful years. They 
further insisted that it is their democratic right and should not be infringed by anybody. The 
conclusion in this case is that learners acknowledge the need to be monitored in the 
communities, at home and at school because it will make them conscious ofwhatever they are 
doing at any place and time. 
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4.4.5 Teenage pregnancy 
 
The study reveals the frustration that is brought about by the teenage pregnancy in the 
different families. Parents were complaining about the high ratio of unemployment thatthey 
as parents have to deal with and the extra burden that their teenagers are bringing home. The 
fighting between the married couples blaming each other for the pregnant child caused 
another stir. Parents were blaming themselves for not making sure that theirchildren were not 
dodging school and being involved in sexual activities. Both parents and educators were 
blaming the government for allowing pregnant children to come to school. The empirical 
study and the literature have proven that teenage pregnancy is an extra burden to the already 
bad socio-economic status in the townships. It has also proven that teenage pregnancy 
reduces the chances of teenage mother improving their lives. Bartell (1999:19) concurs that 
teenage mothers have to drop out of school and care forthe new born baby and not return to 
school to further their studies. They either join the unemployed group or the domestic 
workers while some are lucky to be able to receive the government grant. 
 
4.5 THEME 3: The role of the parent component of the SGB.  
 
The researcher wanted to know whether parents value their inclusion in school governance 
and deliberate at School Governing Body meetings. Moreover, he was interested in finding 
out whether teachers dictate when decisions are taken and parents just follow. Moreover, if 
they do deliberate, what role do they play and is their role of importance? Most of the 
participants value the contribution made by parents in school governing, whilst only few feel 
that it is not necessary. This means that parents believe that it is important to have parents in 
school governing bodies. On the perceptions of the perceived benefits which accrue to the 
learner, educator, school and society in general, when parental involvement programmes are 
fully operational reveal that respondents have agreed that the motivation of learners , the two-
way communication system from home to school 
 the home-school relationship  
 the attitudes of learners 
 the participation of parents  
 which both parents and education managers  
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  view as a form of empowerment in itself, parents’ insight in school programmes and 
innovations  
  the academic performance of learners  
 the supervision of homework  
 which no doubt enables parents  
 to reinforce learning at home, school resources 
 the learners’ attendance at school  
  and their behaviour  improve dramatically as noted by the high scores on these 
attributes. 
 Educators at the elementary level are required to know the cultural home backgrounds of 
their learners if they are to execute their duties in a professional manner, most of the 
participants agreed that PI enabled them (education managers) to know the learners better. In 
the same light, early-learners in the primary school are usually given some reading 
assignments to read to their parents at home. When they were questioned on how this 
approach reinforces learning, most of these indicated that children’s reading skills improved 
both at home and school due to parental intervention together with the monitoring of 
television programmes. These two attributes may be tied with the supervision of homework 
already alluded to above which perhaps answers the question why children’s academic 
performance improves, when children are monitored in that manner both at home and school.  
 
4.5.1 The perception of teachers on the expected role of parents in SGB. 
 
The participants stated that the SMT recommends the new appointment of teaching and non-
teaching staff at their school. The Chairperson claimed that he is not involved in recruitment 
and appointment procedures. The school Principal seemed to agree: “The main role of SMT is 
to recommend suitable candidates when we have teaching and non-teaching vacancies at 
school”. Molepo (2000:73) in his study suggests that the three stakeholders (parents, 
educators and learners) have to be empowered to work like a three legged pot, where one 
could not work without the others. Each party must value and acknowledge the presence and 
need of each other. Teacher 2, however, expressed difficulties with the low level of literacy 
of the parents. He put it this way: 
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 “Parents felt that the school is for educators, so the reason for sending their children to 
school wasfor them to be educated. We experienced difficulties. Especially when it comes 
torecommending teaching staff … parents do not know which candidate is suitable for the 
post, therefore we teachers have to play a role and explain things to parents or direct them, 
otherwise they cannot make a meaningful contribution and choose the right person for the 
job”. 
 
Once again, as on the above issues, they misunderstood the point of involving illiterate 
parents in their education. Of the 5 learners questioned about the problem of illiterate parents 
not understanding school’s ethos 1 out of 5 answered that they strongly agreed, and 0  agreed, 
2 strongly disagreed and 2 agreed. One of the learners said, “Neither of my parents can read 
nor write. Why should they be brought to participate in school activities – to make a laughing 
stock of them I suppose?” 
 
 Another problem that Teacher 2 identified was that English was the language used 
inconducting interviews for teaching vacancies at the school. According to him: The 
interviews are done in English, which is the official language, and since most of the parents 
on the School Board do not understand English only teachers ask questions during interviews 
while parents observe. Parents can comment only on the ‘behaviours’ of the interviewees but 
cannot understand or comment on how the interviewees answered the questions. Because of 
the language problem they cannot influence the outcome of the interview. Hence, it seems 
that although parents are seen to have a significant role to play in the appointment of new 
staff, there is doubt whether they really have the competence to play an effective role. This 
indicates a possible area of tension among members of the School Board. 
 
4.5.2 How parents in SGB perceive their role. 
 
Disciplinary issues emerged as a strong theme across all the data. The importance of all the 
stakeholders in disciplinary issues was identified and stressed by all respondents. Both 
parents and learners have to devise means of behavioural strategies to deal with violence at 
schools as advised by Mayer (2002:100).Learner 1, for example, said, “The School Board is 
really working in terms ofdeveloping the school, disciplining learners and teachers as well.” 
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Another RCL respondent also believed that she plays no role in the school discipline 
management because“…if a learner is suspended we as learners we are not involved” 
(learner-5). 
 
There were very few RCL members, however, who felt that their role in the school discipline 
is significant. Others stated clearly that they had no role, and seemingly they appeared to be 
in the midst of confusion regarding what is expected of them. This confusion has been 
identified by Sithole (1995: 93) as follows: Although it is the stated policy of the national 
educational ministry of education that students at secondary level, for the purpose of school 
governance, constitute one of the main stakeholders, how students are going to participate in 
school governance and over which issues is yet unresolved. 
 
This claim by Sithole (1995) obviously clarifies the fact that there is still ice to be broken 
inorder to promote learner participation in school management. Some adults, like teachers, 
are very uncomfortable with the idea of working with learners. One of the research 
participants in Nongubo’s (2004: 60) study stated the following: They are seen by the law as 
minors, for instance even if we have got some committees and we want to put up a tender 
they can’t come into that sub-committee, because if there are legal implications there could 
be problems, and in the appointment of teachers they are not there but when we report to the 
SGB they are there. Parent 1 saw their role as problem-solvers as a positive one, explaining 
that the School Board is really needed because without it no development will take place: 
“The School Board needsto be there to solve teachers’ and learners’ problems”. According 
to the teachers sub committees are available but dysfunctional, In addition, the Chairperson 
explained that they mostly discuss learners’ and teachers’ problems in School Board meetings 
but they do not engage the disciplinary committee. The disciplinary role was also stressed by 
Parent 1: 
 
“I am a treasurer and like other members my other roles are to advise teachers and learners 
and to solve disciplinary problems at school”. And by Teacher 4: “The role of parents on the 
School Board is to listen to anything such asindiscipline among learners, teachers who apply 
corporal punishment and other things that need their attention”.  
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Parent 3 was elected to the School Board in May 2006 and has had limited experience on this 
Board. However, he had been a member of another School Board and said thathis roles had 
not changed much. He mentioned that for instance he would keep the school in good order 
and bring about peace and co-operation between teachers and learners. Teacher 3 also 
emphasised: “I remember that normally in the School Boardpeople discuss factors such as 
learners and teachers’ behaviour”. 
 
The principal made the interesting point those disciplinary matters – regarding either teacher 
(when teachers violate rules) or learners – had to be dealt with by the School Board: “the 
Principal has no power especially when teachers violate certain offences. “In contrast, the 
Chairperson believes that the School Board has a ‘policing’ role toplay in the school both in 
terms of learners and teachers. She claimed that:  
 
“The School Board is very much needed in the sense that if there is Board then teachers will 
work and behave the way they want and there will be no one to control the Principal’s work. 
Now teachers know that whatever they are doing the School Board is watching them and is 
ready to step in when things start going wrong”.  
 
Many interview responses stressed the role of the School Board concerning learners’ 
discipline. The principal said that undisciplined behaviour was one of the problems the SGB 
had to deal with the most. “Learners have a tendency of denying the truth”. Similarly, Parent 
1 explained that the main problem they met with on the School Board is learner 
misbehaviour: “They used to insult each other and teachers sometimes”. Parent 1 
acknowledged the fact that thy failed in some cases. For example learners previously went to 
shops at break time or on their way to school and drank alcohol. She said: “We (parents) 
failed to address this problem seriously and today you would see learners walking around 
shops during school hours”. Unfortunately disciplinary issues can also lead to conflict which 
can harm relationships between parents and teachers. 
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 According to Teacher 3:  
 
“In some cases when learners misbehave and the School Board call theirparents in order to 
deal with the issue it resulted in damaging therelationship between some School Board 
members and learners’ parents just because such Board members were asking more 
questions or giving punishment”.  
 
Consequently, the affected School Board member will no longer feel free to participate in 
such meetings ormake decisions in disciplinary matters. The Principal also viewed 
disciplinary issues in a positive light, since it was one ofthe problems that enabled them to 
invite parents to school. He revealed that generally, parents in the community only visit the 
school whenever they are individually invitedto do so especially in connection with learners’ 
behaviour. The Principal stated:  
 
“Teachers used to send learners to report themselves at school with their parents when 
learners misbehave or in accordance with other matters but in most cases parents did not 
come. Teachers have to send three tofour letters or prevent learners from attending classes 
until parents report themselves is when parents will come”. 
 
Document analysis bore out these views. The staff meetings minutes that I reviewed 
confirmed that learners’ behaviour was one of the matters most often discussed in meetings 
since 2006 as confirmed by all interview respondents. Likewise, during the time  I spent at 
this school my observation of parental involvement and the school in general substantiates 
this situation as this entry in my journal shows: Since I started observing, no parents had 
shown up to see how education is taking place and their children’s performance. Only two 
parents came to school since teachers requested it. One parent came in connection with old 
school uniform of her son, which according to teachers was no longer in good condition. 
Another parent was called to report herself at school as teachers sent her daughter home after 
fighting with other learners. Otherwise, most parents that I met at this school only came to 
sell their goods such as breads, meat and nuts. The important issue in this section is that there 
is a sense of misunderstanding concerning the roles of parents on the School Board. For 
instance, the Chairperson believes that they have a policing role (watching teachers). The 
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other interesting issueis the view that the principal has little power in disciplinary affairs and 
the relationship with the SGB is harmed because of disagreement over disciplinary matters, 
which shows limited understanding of participative management. 
 
The parents I spoke with all agree that homework is very important and they emphasise that 
their children do their homework. They see it as an opportunity for their children to revise 
what they learned at school. Like parent 1 said: “Yes. It’s normally very important; it’s just a 
way of revising and a way of practicing what he learned”. When parent 3 was asked about 
the importance of homework, he said:  
“Absolutely! I think it’s absolutely important because in my view work done at home will 
demonstrate retention and learning, because work done in the classroom, the information is 
there and they’ve got skilled help. But when they go home, they are practicing the skills they 
learnt at school... All the parents monitor their child’s homework and make sure that the 
homework is finished”.  
 
Parent 3 looks at his daughter’s homework to make sure she has completed everything. Hilda 
requests that her son writes everything he is supposed to work at home in a book so that she 
has a better overview of his homework. This makes it easier for her to monitor his homework 
and to make sure that he completes it. Some researchers have pointed out that many parents 
wish to be more involved with their children’s schoolwork and want to receive more 
information and assistance from schools in order for them to reach this goal (Richardson, 
2009; Epstein 1995; Keith and Keith, 1993). However, Parent 1 said that: “this year my 
monitoring is not as much as I would like it to be” .The reason being that she has a young 
daughter and much of her time is geared towards her: “Yeah. I mean... not this year much 
‘because I have a one year old daughter... But, yeah, before because I had to constantly 
check what he’s writing, especially in his English...”. 
 
When parent 2 was asked about the importance of homework, she said: “Absolutely. I think 
it’s absolutely important because in my view work done at home will demonstrate retention 
and Learning and work done in the classroom, the information is there and they’ve got 
skilled help. But when they go home, they are practicing the skills they learnt at school...”. 
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According to Epstein (1995) studies have shown that most teachers would like to have the 
families of their students involved. The problem is that few of them know how to go about 
getting the parents to participate and be involved. Baker et al. (in Ferrara and Ferrara, 2005), 
and Lawrence-Lightfoot (1999) say that teachers themselves freely admit their lack of 
training in working with parents, especially in the skills they need in order to have effective 
communication with parents. Since the practices of communication are so fundamental for 
schools in order to involve parents in their child’s education, Caspe (2003) suggests that 
professional development and preparation programs for teachers should advocate the 
development of communication skills for teachers. Lindle (1989) reports that, according to 
surveyed results, parents want teachers to treat them as equal and with respect. Parents do not 
appreciate professional and cold approach from teachers. On the other hand, teachers who 
cultivate a personal touch in their communication style improve school/home relationships. 
Likewise when asked whether or not there is enough parent supervision on learner’s 
homework, the general response was that parents do not supervise their children’s work. The 
reason for lack of supervision is that most learners stay alone and are heads of families. When 
asked what can be done to encourage parent supervision of their learner’s homework, the 
responses were that:” Parents should be called for a meeting in which the importance of 
learner’s supervision should be indicted to parents”. 
 
“Parents should be motivated to help children with their homework and be urged to sign 
homework books thereafter”. “School management team and teachers should encourage 
parents to attend ABET lessons which will make them understand the importance of 
education. Competition and learner awards can encourage seriousness to do homework”. 
“Announcement of learner performance during parents meetings scan encourage parent 
involvement as no parent will be happy to be called in public about his/her learner 
performance”. 
 
The participants claimed that the School Board is responsible and accountable for school 
finances. The respondents emphasised that it is the School Board’s responsibility to approve 
purchases when the school needs to buy something. For example, Teacher 3 stated that: It is 
the responsibility of the School Board to approve money to buy school needs such as 
photocopy machine, books, stationeries etc. Likewise, The Chairperson of School Board had 
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this to say: School monies are our responsibility as well, teachers just collect them from 
learners and the elected treasurer (a parent member of School Board) calculates the money to 
see if the amount collected from learners is the same amount available. 
 
Parent 1, the treasurer, confirmed this: “My role is to check the financial books and see if 
what is written is exactly what is used and received by teachers. In other words I check the 
income and expenditures of the school”. The Principal explained that the school finance 
committee is responsible for finance issues: “The treasurer is a parent but since she lived far 
from the SGB teachers representative assists her”. Although parents felt responsible for 
school finances, their lack of financial skills made it possible for teachers to gain access 
toschool money. Teacher 3 was of the opinion that though parents read some information in 
booklets they still needed teachers’ assistance, especially in financial matters: “though the 
treasurer of the School Board is a parent she cannot calculate the incomes and expenditures 
without teachers’ assistance”. However, the principal freed himself from many of his 
financial responsibilities; for instance, safe-keeping the school financial records were no 
longer a priority. The Principal positively claimed that he did not deal with or control the 
school finances except for signing the withdrawal forms. In his own words: “School money is 
not part of my responsibility. My role as a Principal is only to find out what the school needs 
are and bring them to School Board meetings so that the Board can agree with such a need 
or not and approve the amount required ” .  Although, Parent 1 stated that she does not carry 
or keep school money in cash, she insisted all school monies were saved at the school bank 
account. However, the safety and security of school money remains questionable as she 
further revealed an interesting point: 
 
“When the school needs some cash to use, they always consult me but Iam not one of the 
members who signs or has power to withdraw money from the school account. When I 
became a treasurer I found some teachers with that authority therefore we did not change it 
or take it away from them”. 
 
In a similar vein, Teacher 1 revealed that only the principal and one teacher (not a member of 
the School Board) had the authority to withdraw money from the school bank account.  
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According to her, this teacher was not authorised to do so by the School Board but he is just 
doing it because he had been granted that power before the implementation of the Education 
Act 2001. Teacher 1 further expressed concern that “this teacher takes care of all school 
money either that in the bank account or the cash at school, therefore I do not fully 
understand the role and use of the treasurer we elected in School Board”. Thus, an ignorance 
of policy and misuse of formal procedure is common. Parent 1(the treasurer) also revealed 
that: “Because the school development fund is usually received by class teachers, some 
teachers used to use this money for personal purposes and pay it back later”. 
 
Though there is a sense of inappropriateness concerning school funds Parent 3, a new 
member, felt that he would work according to the School Board roles and powers that were 
articulated in the School Board members’ booklet and he stressed that “we will take good 
care of school finances to avoid its misuse by the Principal and teachers”. Despite the poor 
control of school money, some parents claimed that they had used school finances to buy 
school assets in the past year. According to one, they still needed more financial aid to assist 
them in developing and purchasing school equipment and supplies. The Chairperson put it as 
follows: At our school, we achieved some things like buying the photocopy machine, now we 
are trying to get a school patron and donors to help our school finances and to provide assets 
like computers, overhead projectors, video machines and other things. In brief, what is 
interesting here is that parents feel that they are responsible and accountable for school 
finance but according to teachers, parents lack competence since they cannot control the 
finances alone without teachers help. In reality, what the School Board is doing here is only 
approving the amount of money needed. Other issues are that a non-School Board member 
has signing authority, and the misuse of school development funds by teachers (using it the 
money for personal purposes), which shows an ignorance of policy and a degree of 
carelessness in the School Board members and the principal. The principal feels totally 
justified and not responsible for financial matters, which is not always the case. 
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4.6 CONCLUSION 
 
From what have been sourced from the literature consulted, the interviews and document 
analysis  administered it is pertinent to indicate that, all the stakeholders favour a kind of 
partnership where every member of the partnership will participate effectively in the 
achievement of the goals set for schools in every community. Once there is effective and 
efficient collaboration among all stakeholders, there is every possibility that teachers will be 
highly effective and learners would be able to improve in their performance culminating into 
excellent results at the end of the school year. 
 
4.7 PROJECTION FOR THE NEXT CHAPTER  
 
The following chapter concludes the study. I will present the key findings of this research, 
recommendations for further research, and a critique of the study. In this chapter I will 
summarise the conclusions that can be drawn from the study, I will also make some 
recommendations or suggestions for further action to be taken to improve partnerships in 
school management involvement in school activities. According to Hall & Hall (1996:246), 
“recommendations should suggest attainable improvement, and therefore should arise best 
from the people you have interviewed.” Robson, cited by Hall & Hall (1996:246) says that 
recommendations should ‘be clearly derived from the data. 
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CHAPTER FIVE: SUMMARY OF MAIN FINDINGS, RECOMMENDATIONS 
AND CONCLUSION 
 
5.1 INTRODUCTION  
 
In this chapter I will summarise the conclusions that can be drawn from the study, I will also 
make some recommendations or suggestions for further action to be taken to improve 
parental involvement in school activities. According to Hall & Hall (1996:246), 
“recommendations should suggest attainable improvement, and therefore should arise best 
from the people you have interviewed.” Robson, cited by Hall & Hall (1996:246) says that 
recommendations should ‘be clearly derived from the data. This study has revealed important 
ideas and opinions on each of the three themes  that were investigated. As a result of the 
study I would proudly suggest the following as strategies to be taken in improving parental 
involvement in the education of their children. These recommendations also provide answers 
to the SMT of both schools in answering the sub-questions about the causes of non-
involvement of parents, the consequences of non-involvement and the solution to the 
problems of non involvement. 
 
 
5.2 SUMMARY OF MAIN FINDINGS 
 
The investigation of the problem revealed both anticipated and unanticipated findings. 
Generally, from the literature consulted and data collected, what came out are the following: 
There is a need for regular interaction and communication among the stakeholders of the 
school community to be able to find solutions to problems together when they arise. The 
activities of the school are not the sole responsibility of teachers and the school 
administrators alone. This is reflected in monitoring learners after school Mashamaite School 
have been partially involved in school activities despite the fact that most primary and 
secondary schools are community owned.  
 
There is general consensus that the school administration should rope in the community in the 
year programme planning and copies of the planned activities made available to guide them 
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so that they are able to know when they are required to make inputs to issues of mutual 
importance and welfare of the school, the learners and the community. There is agreement 
that monitoring learners from several perspectives would make them become aware of their 
activities thereby making them to behave responsibly wherever they would be. Teachers 
believe that parent-community involvement would help them to improve in their 
effectiveness because they would be pulling resources together for instance when learners are 
given homework parents will make sure learners attend to it. Learners feel that the combined 
efforts of parents, community and the school will make it possible for them to excel to be 
able to please their parents and teachers. It is necessary that teachers should go into the 
community with empathy and interact meaningfully with their constituents for mutual co-
existence and progress. Parents and the community should be called upon in emergency 
situations outside the planned programme. Parental and community involvement help to: 
 
(a) Improve discipline. 
(b) Punctuality of learners to school. 
(c) Make learners responsible and take their school duties seriously. 
d) Make teachers feel confident that parents and community are with them in whatever 
they do at school adding to their confidence and effectiveness. 
 
The following were the unanticipated findings which were considered relevant to be included 
in the study. Parents and the communities claim that they cannot take responsibility for 
something that they have not been trained to do. This indicates that there is need for some 
education to orientate parents and the communities to be involved in the management of the 
schools in their communities. Parents and communities feel that they cannot he held 
accountable for responsibilities that they have no lawful control. Most members of the SGBs 
and PTA are either illiterate or semi-illiterate and for that matter cannot be expected to 
understand academic and management procedures of the schools in their communities. 
However, this study revealed a number of challenges that hinder the effective involvement of 
parents in school governance. These include lack of educational background among parents, 
poor knowledge of the English language and lack of general understanding of educational 
terms. According to the participants, training of School Board members has been ineffective, 
inadequate, and provided only to some members, so they are now appealing to the Ministry 
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of Education to provide training to all members in the language that parents and other 
participants understand. 
 
5.3 RECOMMENDATIONS  
 
The study has revealed very interesting and easy-to-follow results that have been presented in 
a very simple narrative for easy understanding. The recommendations that are worth making 
as a sum total of the study are that Members of the SGBs and PTAs should be literate and 
given adequate orientation about their responsibilities .Regular interaction with all the 
stakeholders of the school government should be encouraged so that there is no redundant 
time lapse to contribute to the ferment of Parent-community should exist in tandem for 
progressive development and better performance for both teachers and their children. 
According to Boyer (1991:33) the policies must be well structured, they must “build bridges 
between home and school”. Through empowering parents, bridges can be easily built and 
partnership will be strong. The stronger the partnership the more effective becomes the 
school and the relationship between educators and parents become stronger. 
Parents must also be taught the boundaries within which they have to be involved so that they 
don’t transgress. These boundaries must be stipulated clearly in the policy that involves 
parents and simply and easy language must be used, so that the parents could understand it 
easily. On the basis of the findings of this study it is recommended that:-   
 Parents and educators should try their best to develop trust and good working 
relations at schools. 
 Parents should develop interest in the education of their children from an early age up 
to high schools, so that the learners can be successful in their studies. 
 Educators and parents should work together towards one goal, to help children to be 
responsible and dedicated citizens of the country. 
 Co-operation between parents and educators is a crucial thing for proper learning and 
teaching to take place. 
 Strong ‘bridges’ between schools and homes should be built. 
 The Education Department has a big role to play in levelling the fields between these 
two parties (Parents and educators) and by promoting collaboration and 
communication between the two. 
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 Educators and learners should be empowered to work with parents and also have 
skills to empower parents to be able to participate effectively in school activities. 
 The government should work hand in hand with schools and make use of the retired 
educators to educate illiterate parents, so that most parents can learn to read and write 
and thus read with their children. (A certain percentage of payment can be agreed 
upon, between the government and retired educators). 
. 
5.4 SCHOOL PARTNERSHIPS IN MANAGEMENT 
 
The understanding of the sense of interdependence between parents and educators is crucial 
with regard to effective parental involvement. However, a sense of being a team in which 
members are interdependent on each other may not be enough for effective integration in the 
functioning of a school as an organisation where interconnectedness is more than 
interdependence. This study and others of the same nature (Heystek, 2004; van Wyk, 2004) 
have shown that there is little sense of interconnectedness of people in school governance, 
which shows the need for adopting the systems thinking discipline. The discipline of systems 
thinking emphasises the linkage between people in the team, “the roles of their team in the 
organisation and the organisation’s relationship to the larger environment” (Moloi, 2002: 62). 
In similar vein, Senge (2000: 8) described the discipline of systems thinking as follow: In this 
discipline, people learn to better understand interdependence and change and thereby are able 
to deal more effectively with the forces that shape the consequences of their actions. Parents 
in the form of SGBs, learners in the form of RCLs, the management team and educators all 
revealed that involving stakeholders in the governance of the school is a crucial aspect. The 
three groups, namely educators, SMTs and SGBs all agreed on the idea of shared decision 
making. Except for most RCLs, the other groups revealed that they participate in decision-
making and that their participation in decision making is an integral aspect of their school 
effectiveness. 
 
We have to understand and adapt to changes of the system we are working in, for   instance to 
adapt to the changes brought by the South African Schools Act no 84 of 1996. Moloi (2002: 
67) stated that: “we need to understand that change is given and is here to stay. How we 
accept and deal with change, from both within and outside our schools, will set us apart as 
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educators or stakeholders [my emphasis]”. The findings further revealed that learners are 
hardly involved in decision-making. In most cases it is only the chairperson of the RCL who 
gets an invitation from the principal, particularly to share decisions on pressing and 
problematic matters. According to Bell (2002: 260), a researcher known as Ng (1994) noted 
that teachers and school principals desired to co-operate with parents in the education of their 
children. Oosthuizen (2002:194) concurs with Beare when he also agrees that parents can 
make a meaningful contribution to school activities, especially in those activities that fall 
outside the expertise of education, but where such a parent is an expert.  
 
The role of parents in management does not begin and end with the school governing body. 
Other learner representatives have not yet been empowered to participate in decision making. 
This was confirmed by one of the SMT respondents who made it clear that “learners can be 
involved in decision-making to a limited extent. There are critical decisions we cannot make 
with children”. Potgieteret al. (1997: 6) stressed the idea of transformation and 
democratisation of education in the South African context: The democratisation of education 
includes the idea that stakeholders such as parents, teachers, learners, and other people (such 
as members of the community near school) must participate in the activities of the school. 
The governing body makes decisions on behalf of the school and sees to it that the school is 
administered properly. Through representation on the governing body all stakeholders can 
share in the decisions of that body. The members of the governing body are also accountable 
to these stakeholders.   
 
Nongubo’s (2004) respondents made it clear that since children are not on the same level 
with staff members, it is hard to work with them. Similarly, Davidoff & Lazarus (2002: 5) 
also stressed the point that “The school is at the heart of educational change. It therefore 
needs to equip to manage such change effectively, which means that it needs to become a 
learning organisation”. The school is a place where most educational policy is implemented, 
therefore teams and individuals in schools need a better understanding of those changes in 
order to effectively implement those policies, and this is one of the aspects that are lacking in 
the school under investigation. Senge (2006: 3) clarified that “a learning organisation is a 
place where new and expansive patterns of thinking are nurtured, where collective aspiration 
is set free, and where people are continually learning how to act together”. This idea of a 
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learning organisation can help the school to create conditions that can make individuals 
(parents and teachers) and teams (School Board) learn through shared understanding, shared 
meanings and shared visions. The governing body is regarded as a guardian of the school, 
which should exercise the capacity of guarding the school with wisdom, insight, skills, 
courage and understanding.  
 
The discipline of system thinking not only promotes interdependence and the ability to 
change among individuals and teams in the organisation but also stresses the 
interconnectedness between the school and the environment. For instance, one of the 
respondents (parent 1) stressed the point that some teachers do not like to attend parents’ 
meetings. The idea is simply that the interaction between parents and teachers is not effective. 
The Principal also emphasised that parents do not visit the school except when specifically 
requested by the school to do so. Against this background I agree with Moloi who stressed 
that: When educators interact with the parent community they create a context that allows 
them to identify their assumptions about what happens in the school and provides clarity 
when it needed. Through this interaction, parents and educators learn from each other and 
make efforts to work together and solve problems together (2002:3). 
 
5.5 SUGGESTIONS FOR FURTHER RESEARCH 
 
This study may open up potential avenues for other research. I suggest that further research 
needs to be done on the following aspects of parents’ involvement: 
 My study has explicitly brought out the issues surrounding the notion of partnerships 
in school management and decentralisation of power in the African education system 
that other researchers might note when studying the same phenomenon. 
 
 Stakeholders’ perceptions and experience of parents’ involvement in school 
governance, which should include learners and inspectors of education as my research 
excluded them. I believe they might have had different experiences and perceptions of 
parents’ involvement. Including learners and inspectors may provide new insight and 
help to clarify the challenges more sharply. 
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 This research also provides guidelines on how stakeholders’ participation in schools 
maybe encouraged which may be of value to principals and their SMTs who want to 
practise  effective  management in their schools through the notion of a learning 
organisation. 
 
 Further research needs to be done on investigating the financial responsibilities and 
accountability of School Board/SGB members, especially in rural schools. The aspect 
of school finance has many problems that School Boards may find difficult to control 
because of their limited understanding of finance. 
 
 This study has found that this school is doing little to involve stakeholders in 
governance. There is a need for research to explore what school management teams 
are doing to enhance parental involvement. 
 
5.6 LIMITATIONS OF THE STUDY 
 
This is a small-scale-case study it has a number of limitations, such as the time, scope 
constraints and non- generalising of the findings. I researched a small group of people 
(sample of educators, parents, teachers SMT, learners and the principal) only one school. 
Since this was a case study, it tended to focus on a single case and therefore it is not 
statistically generalizable. This study is aimed at understanding people’s perceptions in a 
naturalistic setting, which is the notion of the case study as outlined by Smith (1994: 6) who 
makes the following comment: Case studies make a “drama of the commonplace”…In 
making it vivid, even creating suspense, the researcher appeals to more than one way of 
knowing, to more than one epistemology. However, there are understandings of the notion of 
generalizability that it is more appropriate to interpretive research .This concept shifts the 
inquirer’s responsibility from one of demonstrating generalizability to one of providing 
sufficient description of the particular context studied. So that others may adequately judge 
the applicability or fit of the enquiry findings to their own context. 
 
In terms of the limitation of site and participants, my study makes no attempt to generalise its 
findings beyond the informants studied. My aim in this study was to explore views, 
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understanding and experiences of participants of the phenomenon of parental involvement is 
school governance as I outlined throughout the thesis. I used different data methods that 
allowed me to triangulate and provide rich data. I cross-checked the data collected from all 
techniques namely interview and document analysis and provided the interview data to 
participants for member checking. Furthermore, I presented the data as provided by research 
participants and gathered through interviews and document analysis. To claim the validity of 
my study as a researcher working in the transformative paradigm, I suspended my knowledge 
of the notion of parents’ involvement and leave the data to speak for themselves. Again I did 
not make an attempt to influence the setting or participants in one way or another. As I 
claimed earlier, my study is not statistically generalizable but like all other case studies it is 
possible for readers to find my findings similar or applicable to their own context. Stake 
refers to this as naturalistic generalisation: Naturalistic generalisations develop within a 
person as a product of experience. They derive from the tacit knowledge of how things are, 
why they are, how people feel about them, and how these things are likely to be later or in 
places with which this person is familiar. 
 
5.7 CONCLUSION 
 
From what have been sourced from the literature consulted, the focus interviews and data 
analysis it is pertinent to indicate that, all the stakeholders favour a kind of partnership where 
every member of the partnership will participate effectively in the achievement of the goals 
set for schools in every community. Once there is effective and efficient collaboration among 
all stakeholders, there is every possibility that teachers will be highly effective and learners 
would be able to improve in their performance culminating into excellent results at the end of 
the school year. Contributions of parent members are informed by other parents in their 
communities. This means that if parent structures work properly in their communities their 
influence can be transferred to the parent component of the school governing body. This 
means that the parent component can be a link and transfer the interests of community 
members to the school since they are also members of those communities 
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LIST OF ANNEXURES  
 
APPENDIX A 
                                                                                                                      P O BOX 46                                                                                           
                                                                                                           PLATINUM REEF 
                                                                                                                      0602 
                                                                                                                       08 March 2013  
PARENTAL CONSENT LETTER FOR MINORS 
Dear Parent 
I am a graduate student under the direction of Dr Nyoni in the college of Education UNISA .I 
am conducting a research study on: Issues of school governance within the transformative 
paradigm: exploring parental involvement in Waterberg district. The main purpose of this 
study is to expose the contribution made by parent members of school governing bodies of 
rural schools in governing their schools. 
Your child’s’ participation will involve responding to questions during interviews of five 
minutes. 
Your participation as well as that of your child in this study is voluntary. if you or your child 
choose not to participate or to withdraw anytime there will be no penalty, it will not affect 
your child’s treatment. 
The results of the study may be published, but your child’s name may not be used. 
Information obtained during the course of the study will remain confidential to the extend 
allowed by the law. Although there may be no direct benefit to your child the benefit to your 
child’s participation is to contribute towards changing parents, principals and all other 
stakeholders in education towards assumptions about the value of involving parents in the 
effective management of schools. If you have any questions concerning the research study or 
your child’s participation in the study, please call Dr Nyoni, my supervisor at UNISA 
telephone: 012 429 4474 
 
Sincerely 
Mutero Adwell 
I give consent for my child ………………………………….to  participate in the above study. 
Information will be treated confidentially.. 
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Parents’ name ……………………………………………… 
Date ------------------------------------ 
If you have any questions about your rights as a participant in this research or you feel you 
have been placed at undue risk, you can contact Dr Nyoni at 012 1249 4474 
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ANNEXURE B 
 
INFORMED CONSENT FOR MINORS ON BEHALF OF PARENTS 
 
TITLE OF RESEARCH: Issues of school governance within the transformative paradigm: 
exploring parental involvement in Waterberg district 
 
I have been informed that Mutero Adwell, who is master’s student at UNISA, has requested 
my minor child’s participation in a research study at this institution .the purpose of this 
research is  
My child’s participation will involve answering question during interviews of five minutes. 
There are no foreseeable risks or discomforts to me .Although there may be no direct  
benefits  to my child’s ’participation the possible benefits  in this research are is to contribute 
towards changing parents, principals and all other stakeholders in education towards 
assumptions about the value of involving parents in the effective management of schools. 
 
The results of this research study may be published but my child’s name will not be revealed. 
In order to maintain the confidentiality of my child’s records will treat the information as 
private and confidential. Any questions I have concerning the research study of my child’s 
participation before or after consent will be answered by name, address, telephone or email. 
If you have questions about your child’s participation or right as subject or participate in this 
research please contact Dr Nyoni at nyonij@unisa.ac.za or 0124294474. The nature, 
demands, benefits and any risks of the research have been explained to me. I knowing assume 
any risks 
I have read the above consent form, I understand that I may withdraw my Childs’ consent and 
discontinue participation at anytime without any penalty or loss of my child’s benefits .In 
signing this consent form I am not waiving any legal claims, rights or remedies .A copy of 
this consent form will be offered to me. 
 
Signature ____________________________date_______________________________ 
Childs’ name _____________________________  
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ANNEXURE C 
 
 
 
ASSENT FORM FOR CHILDREN 
 
I have been told that my parents have given permission for me to participate, if I want to in a 
research about : Issues of school governance within the transformative paradigm: exploring 
parental involvement in Waterberg district 
My participation in this research is voluntary and I have been told that I may stop my 
participation in this study at any time. If I choose not to participate, it will not affect my 
treatment in any way or I know that I can stop at any time I want to and it will be okay if I 
want to stop. 
Name: _________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
   
 
113 
 
ANNEXURE D 
                                                                                                                     P O BOX 46                                                                                           
                                                                                                          PLATINUM REEF 
                                                                                                                     0602 
                                                                                                                      
                                                                                                                      08 March 2013  
 
 
LETTER FOR CONSENT FOR ADULTS 
 
Dear Sir/ Madam 
 
I am a masters student under the direction of Dr Nyoni in the college of Education , UNISA.I 
am conducting a research  on:Issues of school governance within the transformative 
paradigm: exploring parental involvement in Waterberg district 
Your participation in this study is voluntary if you choose to participate or to withdraw from 
the study at anytime there will be no penalty it will not affect your treatment, the results of 
the study will be published but your name will not be published. 
Information obtained during the study will remain confidential to the extent allowed by the 
law. There are no foreseeable risks or discomforts if I agree to participate in this study 
.Although there may be no direct benefit to the study , the possible benefits Involve 
participation in the development of school management. 
Participation involves answering questions during interviews of five minutes. If you have any 
questions concerning this research study contact Dr Nyoni, my supervisor at UNISA email 
nyonij@unisa.ac.za or 012 012429 4474 
Sincerely 
Mutero Adwell 
I give consent to participate in the above study, information obtained will remain confidential 
to the extent allowed by the law. 
Signature: ____________________ Date: __________________ 
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ANNEXURE E: CONSENT FOR ADULTS 
 
TITLE OF RESEARCH: Issues of school governance within the transformative 
paradigm: exploring parental involvement in Waterberg district 
 
 
I  have been informed that  Mutero Adwell, who is  a masters student  at UNISA  requested  
has requested my participation  in a research study  at this institution. 
The purpose of research is to explore the contribution made by stakeholders in school 
governing bodies of rural schools in governing their schools. 
My participation will involve responding to questions during interviews of five minutes.  
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ANNEXURE F: INTERVIEW GUIDE 
 
Teachers: members of the SMT 
 
1. State the functions of SMT? 
2. How did parents become members of the School Board the (criteria)? 
3.  What is your experience of being with parents in the School Board? 
4.  What do you think are main roles of parents in the School Board? 
5.  According to your experience, do you think parents fulfil and understand their roles in 
School governing body? Why or Why not? 
6.  What are the obstacles/challenges facing parents in the SM T? 
7.  How can parents’ involvement in the School Board be improved? 
8.  What are the benefits/advantages of effective parents’ involvement in the S M T? 
9.  As a member, how is your relationship with parents in the School Board? 
10.  Can you think of some contribution/achievement made by parents in the SMT to this 
school so far? 
11.  Do you think the SMT are working /needed? Why or why not? 
 
Principal: 
1. What do you think should be done to improve the current situation? 
2. What are your experiences of parents’ involvement in the School Board of your 
school in the past 10-5 years? 
3.  What do you think are roles and powers of parents in the SMT? 
4. To what extend do parents fulfil those roles and why? 
4.  How do you describe parents’ understanding of their involvement in school 
governance? 
5.  What are the issues/problems you experienced in working with parents in SMT & in 
general? 
7.  What are your roles or the key functions of the principal in the School Board? 
8.  How is your relationship with parents in the School Board and all parents in general? 
9.  What have the parents/School Board done so far to improve the school? 
10.  What are the key issues of concern in the SMT of your school? 
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Learners: RCL 
1.  How did you become a member of the RCL? 
2.  What are your duties in the RCL? 
3.  Do you know parents roles? Were they trained? How effective this service was   
             provided? 
4.  How often do you meet with parents, for meetings? {What are the items you mostly  
             discuss}? 
5.  What are the other activities you think you should discuss that you are not involved 
now and why? 
6.  Are parents involved in school decision-making and finance? 
7.  What difficulties and problems did you meet in fulfilling your role in school 
governance? 
8.  How do you describe your relationship with parents? 
9.  Is being a member of RCL significant? 
10.  What motivates you and what do you enjoy most in involving in school activities? 
11.  What are the contributions parents made as stakeholders to develop school? 
12.  Is the school functioning independently? Why or why not? 
 
Governing Body: Parents 
 
1.  What is the role of Governing Body? 
2.  How satisfied are the parents’ representatives with their body and what is the  highest 
level of education of these parents? 
3.  How manyparents are representatives and were they trained? 
4.  Do you feel representing and what do they know about the regulations of the body? 
5.  What do parents expect from their participation in the school governance? 
6.  What do they think the consequences of the body are for the school if not involved or 
involved? 
7.  How often does the body meet? How do members get invited to the meeting? 
8.  What do you think is your role in management meetings? To what extent are your 
views heard? 
9.  To what extent do you influence in school governance? 
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10. How can involvement of parents be improved in the Governing Body? 
11.  How can you describe your relationship with other stakeholders? 
School Management Team 
 
1.  What is your understanding of the purpose of staff meetings? 
2.  How often do you have meetings and what are the factors that make you hold 
meetings?What are the obstacles/challenges facing parents in the SM T? 
3.  How can parents’ involvement in the School Board be improved? 
4.  What are the benefits/advantages of effective parents’ involvement in the S M T? 
5.  What is the level of involvement in decision-making of the following stakeholders, 
namely: Teachers, Learners, and Parents? 
6.  How do you plan for each academic year? Who is involved and how? 
7.  How can you describe your relationship with other stakeholders? 
8.  What is your understanding of partnership management? 
7.  What do you think are the benefits of participative management? 
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ANNEXURE G: The letter asking for permission the Department of Education      
 
                                                                                                                          P o box 46 
                                                                                                                          Platinum Reef 
                                                                                                                          0602   
                                                                                                                          08    march 2013 
REQUEST FOR PERMISSION TO UNDERTAKE RESEARCH 
I am currently registered for the degree of Master of Education at University 0f South Africa. 
My studies include a treatise with the following research topic: Issues of school governance 
within the transformative paradigm: exploring parental involvement in Waterberg district. 
The main purpose of this study is to expose the contribution made by stakeholders of rural 
schools in governing their schools. I hereby request permission to undertake research at 
above school in your district. I wish to research parent members of the school governing body 
of your schools. Participation of the respondents will be voluntary with the option of 
withdrawing at any stage of the process and there will be no negative consequences linked to 
non-participation. An informed consent will be requested before the respondents’ 
participation in the research process. 
 
Confidentiality will be ensured. Information obtained will be used for the purposes of the 
study only and I undertake to ensure that the information will be used in such a way that the 
respondents cannot be identified. Therefore, the final report will not include identifying 
information. Questionnaires will be used to collect data from parent members of the School 
Governing Body of your school.  
 
Respondents will be informed that they are not obliged to answer all questions. If they feel 
uncomfortable to answer certain questions, they may not answer them. By participating in the 
study, respondents could contribute towards the improvement of the role played by parent 
members of school governing bodies in education. The research findings will be disseminated 
to the Department of Education and schools which participated in the study. 
 
Yours faithfully 
A MUTERO (Student no: 46369473) 
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ANNEXURE H:  Letter for parent members of school governing bodies  
 
 
                                                                                                                      P O BOX 46                                                                                           
                                                                                                           PLATINUM REEF 
                                                                                                                      0602 
                                                                                                                      08 March 2013   
 
 Dear Parent 
 REQUEST FOR YOUR PARTICIPATION IN THE STUDY  
I am currently registered for the degree of Master of Education at University of South Africa. 
My studies include a treatise with the following research topic: Issues of school governance 
within the transformative paradigm: exploring parental involvement in Waterberg district. 
The main purpose of this study is to expose the contribution played by parent members of 
school governing bodies of rural schools in governing their schools. I hereby invite you to 
participate in my study by completing a questionnaire. Participation is voluntary with the 
option of withdrawing at any stage of the process and there will be no negative consequences 
linked to non-participation.  
Your responses will be used for the purposes of the study only and I undertake to ensure that 
the information will be used in such a way that you cannot be identified. Therefore, the final 
report will not include identifying information. You are not obliged to answer all questions. If 
you feel uncomfortable to answer any question, you may not answer it. By participating in 
the study, you could contribute towards the improvement of the role played by parent 
members of school governing bodies in education. The research findings will be disseminated 
to the Department of Education and your school.  
 
Yours faithfully  
 
Mutero Adwell (Student no: 46369473) 
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ANNEXURE I: (The letter asking for permission from the Director General of the 
Department of Education in Limpopo and the school to be used in the study) 
 
                                                                                                                     P o box 46 
                                                                                                                     Platinum Reef 
                                                                                                                     0602   
                                                                                                                     08    march 2013 
 
REQUEST FOR PERMISSION TO UNDERTAKE RESEARCH 
I am currently registered for the degree of Master of Education at University of South Africa. 
My studies include a treatise with the following research topic: Issues of school governance 
within the transformative paradigm: exploring parental involvement in Waterberg district. 
The main purpose of this study is to expose the contribution made by parent members of 
school governing bodies of rural schools in governing their schools. I hereby request 
permission to undertake research at above school in your district. I wish to research parent 
members of the school governing body of your schools. Participation of the respondents will 
be voluntary with the option of withdrawing at any stage of the process and there will be no 
negative consequences linked to non-participation. An informed consent will be requested 
before the respondents’ participation in the research process. 
 Confidentiality will be ensured. Information obtained will be used for the purposes of the 
study only and I undertake to ensure that the information will be used in such a way that the 
respondents cannot be identified. Therefore, the final report will not include identifying 
information. Questionnaires will be used to collect data from parent members of the School 
Governing Body of your school.  
Respondents will be informed that they are not obliged to answer all questions. If they feel 
uncomfortable to answer certain questions, they may not answer them. By participating in the 
study, respondents could contribute towards the improvement of the role played by parent 
members of school governing bodies in education. The research findings will be disseminated 
to the Department of Education and schools which participated in the study. 
 
Yours faithfully 
 A MUTERO (Student no: 46369473 
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ANNEXURE J: Letter for parent members of school governing bodies  
 
                                                                                                                      P O BOX 46                                                                                           
                                                                                                           PLATINUM REEF 
                                                                                                                      0602 
                                                                                                                      08 March 2013  
Dear Parent 
 REQUEST FOR YOUR PARTICIPATION IN THE STUDY  
I am currently registered for the degree of Master of Education at University of South Africa. 
My studies include a treatise with the following research topic:  
Issues of school governance within the transformative paradigm: exploring parental 
involvement in Waterberg district.  
The main purpose of this study is to expose the contribution played by parent members of 
school governing bodies of rural schools in governing their schools. I hereby invite you to 
participate in my study by completing a questionnaire. Participation is voluntary with the 
option of withdrawing at any stage of the process and there will be no negative consequences 
linked to non-participation.  
Your responses will be used for the purposes of the study only and I undertake to ensure that 
the information will be used in such a way that you cannot be identified. Therefore, the final 
report will not include identifying information. You are not obliged to answer all questions. If 
you feel uncomfortable to answer any question, you may not answer it. By participating in 
the study, you could contribute towards the improvement of the role played by parent 
members of school governing bodies in education. The research findings will be disseminated 
to the Department of Education and your school.  
 
Yours faithfully  
A MUTERO 
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ANNEXURE K: RESEARCH ETHICS CLEARANCE CERTIFICATE 
 
 
